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Abstract

The study examined impact of exposure to out-of-class English language learning activities
on language proficiency in selected secondary school in Lira District, Uganda. It was based
on socio- constructivist and input-based theories of second language acquisition. A
convergent mixed-methods research design was adopted utilizing quantitative survey data
with qualitative research findings from focus group discussions with students and semi-
structured interviews. The data was collected from students and the teachers of English by
use of structured questionnaires, interview guides, and focus group discussion protocols.
Quantitative data was analyzed using descriptive and inferential statistics and for
qualitative data, thematic analysis was involved. The study found that regular engagement
in out-of-class English learning activities significantly enhances Students English language
proficiency. Specifically, digital media-based activities, online educational content and
interactive social media engagement were considered as the strongest indicators of
proficiency. Qualitative findings too validated the results indicating that exposure to
authentic language environment enhanced learners' vocabulary, their speaking confidence,
pronunciation, listening comprehension, and motivation to use English in real-life contexts.
However, several barriers were identified to effective out-of-class learning such as:
internet connectivity issues, access to digital gadgets and reading materials, socioeconomic
status, limited parental support and predominant use of local languages in students' home
environments. The study concluded that out-of-class learning is a useful complement to
classroom instruction and contributes significantly to English language proficiency. It
suggested that educational institutions, educators, parents and policy makers promote
structured out-of-class learning opportunities for learners through technology-enhanced
learning, community literacy initiatives and supportive language environments among
students in secondary schools.
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1. INTRODUCTION

The rapid advancement of globalization today and digitalization
has ushered in a change in the teaching and learning of English
language by extending its acquisition process far beyond the
confines of traditional language classroom. English language
still stands out as the global language used in education, for
international communication and business and remains a
measure of academic success and active participation in this
global knowledge economy. Improving English language
proficiency becomes a key priority for any educational
institution across the world.

Research on second language acquisition suggests learning of
a language can be made possible from formal classroom
environment as well as authentic and real-world experiences
outside class. Some theories point out the value attached to
comprehensible input and the role of meaningful interaction in
enhancing language proficiency (Krashen, 1985; Long, 1996).
Lev Vygotsky (1978) constructivist theory too emphasized that
learning happens when there is social interaction within
authentic contexts, hence the concept of Zone of Proximal
Development explains how learners improve their language
competence through interaction with more knowledgeable peers
and proficient speakers of the language. Therefore, Out-of-class
activities such as online discussions, peer interactions, and Al-
assisted conversations therefore provide meaningful contexts
for language development.

Based on these foundations, recent studies have highlighted the
role of out-of-class language learning where a learner can
develop language competencies through out of class activities
such as watching English language media, reading content
online in English, social media, digital games, use of mobile
phones and Al-supported learning applications such as
ChatGPT (Lai et al., 2023; Tsang & Lam, 2025). The benefits
of out-of-class learning are however influenced by factors like
motivation on the side of the learner, literacy in technology,
socioeconomic status of the learner, and how accessible
technological resources are.

In the context of Uganda, many learners in secondary schools
continue to experience glaring challenges in realizing the
expected levels of English language proficiency. Despite the
growing access to digital applications, there is limited research
on influence of out-of-class English learning on language
proficiency, specifically in Northern Uganda. Therefore, this
study investigated the relationship between exposure to out-of-
class English language activities and English language
proficiency among secondary school students in Lira District,
Northern Uganda.

2. LITERATURE REVIEW

Out-of-class English language learning activities have
increasingly drawn scholarly attention as various scholars focus
on understanding their influence on language proficiency in
the context of secondary school students. Empirical studies
conducted reliably indicate students who engage in informal out
of class self-directed learning in English language activities
outside classroom realize better levels of proficiency compared
with students who rely only on teacher- led classroom
instruction (Benson & Reinders, 2020; Lai, 2022).

Exposure of students to English literature outside formal
lessons has also been shown to enhance overall language
proficiency. A study conducted among junior high school
students in Philippines, Reyes and Villanueva (2021) found that
regular reading of novels in English, short stories, and poetry
meaningfully enhanced vocabulary of students, their ability to
read and write. Al-Mubarak and Al-Hassan (2023) in the
context of Saudi Arabia revealed that secondary school students
who regularly and voluntarily read English fiction and non-
fiction texts outside class demonstrated statistically higher
scores in both receptive and productive language skills.
Interactive and collaborative out-of-class language learning
activities have also been associated with improvement in
language outcomes. Tan and Lim (2020) conducted a study
among Malaysian secondary school students and concluded that
participation in English language clubs, peer discussion groups
and collaborative learning outside classroom fostered better
grammatical competence and oral fluency. This resonates with
a study by Garcia and Morales (2019) who equally found that
Spanish secondary learners who regularly engaged in language
exchange activities and group discussions beyond school hours
achieved higher overall proficiency scores.

Richards (2023) highlighted that out-of-class English
engagement is a critical supplement to formal instruction,
predominantly for secondary school learners who require
sustained exposure to out of class activities in order to realize
communicative competence in English language. Okeke and
Adebayo (2025) conducted a study in Nigeria and found that
secondary students who combined digital media consumption,
reading and social interaction in English outside class showed
significantly higher proficiency levels than their peers with
limited out-of-class exposure.

Michael Long (1996) through the Interaction Hypothesis
postulated that proficiency in English language is developed
through meaningful interaction in which learners negotiate
meaning, receive feedback, and modify their language
production. He stressed that authentic communication enables
learners to identify their linguistic gaps and gradually advance
their competence in language. This perspective posits that
learners who frequently interact in English outside school are
likely to demonstrate higher language proficiency than those
whose exposure is restricted to classroom instruction.

Pia Sundqvist (2009) conducted a study on the impact of
extramural English on Swedish ninth-grade learners. Using a
mixed-methods design involving questionnaires, oral
proficiency tests, and vocabulary assessments, the study found
that students who frequently watched English television
programs, played digital games, listened to English music, and
interacted online demonstrated significantly higher oral
proficiency and knowledge of vocabulary than learners with
limited exposure. The study concluded that informal English
exposure substantially complements classroom learning

Zhang et al. (2021) carried out a systematic review of 33
empirical studies on extramural language learning. The review
identified 7 key groups of extracurricular language activities
which included; digital gaming, watching videos, reading,
listening to audio materials, technology-enhanced social
interaction, face-to-face communication, and writing activities.
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It concluded that out of class activities positively influence
vocabulary acquisition, speaking skills, listening
comprehension, learner motivation, and overall language
proficiency among secondary learners, depending on the level
of learner engagement and contextual factors.

The literature review validates that out-of-class English
language learning activities positively influence language
proficiency among secondary school students. These findings
underscore the importance of encouraging learners to extend
their English practice beyond the classroom.

2.5 Research Gap

From the literature review, it is evident that exposure to English
outside formal classrooms significantly influences vocabulary
acquisition, ability to speak, listening, communicative
competence, learner motivation, and overall English
proficiency. However, some gaps were identified. Majority of
the empirical studies have been conducted in Europe and East
Asia, particularly in Sweden, Norway, Finland, China, and
Turkey, with very limited evidence from Sub-Saharan Africa.
Finally, there is no known empirical study that has
comprehensively examined the relationship between exposure
to diverse out-of-class English activities and English language
proficiency among secondary school students in Lira District,
Northern Uganda. The study therefore addresses these
contextual and empirical gaps by investigating both the
opportunities and challenges associated with out-of-class
English learning in a Ugandan secondary school context

3. METHODOLOGY

This study adopted a convergent parallel mixed-methods
research design where quantitative and qualitative data were
collected at the same time, analysis was separately done and
integrated during interpretation of data. Quantitative data
looked at the relationship between exposure of students to out-
of-class English language activities and their English language
proficiency. The qualitative data examined the experiences of
learners and teachers about the opportunities and challenges
associated with engaging in out-of-class English activities.

The design was considered appropriate by the researcher
because it made it possible to collect both statistical evidence
and contextual explanations, hence providing a comprehensive
understanding of the given phenomenon. This research design
aligns with the recommendations of John W. Creswell and
Vicki L. Plano Clark (2018) who believe combining
quantitative and qualitative data enhances the validity and
completeness of the research findings.

3.2 Study Area

This study was conducted in Lira District in Northern Uganda.
Lira district consists of both urban and rural secondary schools,
with English as the official language of instruction. Even with
this policy in place, majority of students primarily communicate
in local languages outside class making it an appropriate setting
for investigating the influence of out-of-class English activities
on language proficiency of the learners.

The target population of the study comprised students from
selected Secondary schools, teachers of English and Heads of

Language departments. Students were the primary participants
since they usually engage directly in out-of-class English
activities. Teachers on the other hand provided complementary
insights into students' language learning behavior.

The quantitative sample was determined by use of the formula
advanced by Robert V. Krejcie and Daryle W. Morgan (1970).

Participants Population Sample
Students 1200 291
Teachers of English 35 32
Heads of Department 10 10

3.5 Sampling Technique and Sampling size

The study employed Stratified random sampling with students
being selected according to the school and class level to ensure
adequate representation. Simple random sampling involved
selection of individual students within each stratum while
Purposive sampling involved selection of teachers of English
language and Heads of Department considering their expertise.

3.6 Research Instruments (Data Collection Methods)
Student Questionnaire.

A structured questionnaire was used to collect quantitative data
and it consisted of four sections including; demographic
information; frequency of participation in activities outside
class, opportunities and challenges which are related to such
activities and finally self-reported English language learning
experiences. Their responses were measured using a five-point
Likert scale ranging from 1 Strongly Disagree to 5 Strongly
Agree.

English Language Proficiency Test

The students did a standardized English proficiency test which
basically their ability to read and understand, Vocabulary,
Grammar, Writing. This test was adapted from established
English language assessment frameworks to ensure content
validity.

Semi-Structured Interview Guide.

This was conducted with teachers of English language with
themes such as: participation of students in out-of-class
activities, perceived outcomes on English proficiency.
challenges encountered and suggested interventions.

Focus Group Discussion Guide

This involved exploring students’ perceptions and collecting
their views on issues such as: their common English activities
outside school, motivation for engaging in these activities,
perceived learning benefits, barriers to participation and
appropriate recommendations for improving out of class
English learning in secondary schools.

Data Quality Control

3.7 .1 Validity

Validity is the degree to which an instrument measures what it
purports to measure (Carolel et al, 2008: 278). It ensures that an
instrument used in the research is accurate, correct, true,
meaningful and right. Validity of instruments was ascertained
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by first discussing the questionnaire, interview schedule guide

and observation guide with the supervisor. The researcher also

executed a pilot study before the actual research. The following

formula was used to test the Content Validity Index (CVI) as

indicated by Denise F. Pout (2006:493).

CVI= Number of items regarded relevant by researcher
Total number of items

Validity of the instrument was ensured when the validity value
computed is 0.5 above (Amin, 2005). According to Creswell
(2013), the Content Validity greater than 0.7 means that the
research instrument is valid. From the study, the research
instrument had 60 items and only 51 were rated relevant to the
study. This resulted into a CVI of 0.79. Validity of the
instrument was therefore ensured since the validity value
computed was 0.79 which is greater than 0.7.

Table 3.2: Degree of Accuracy (Construct Validity Test)

Mean Range Interpretation
Below 0.50 Not acceptable
0.50-0.699 Acceptable
0.70-0.7799 Good
0.80-0.899 Great
Above 0.90 Superb

Source: Denise F. Pout (2006:493).

3.7.2 Reliability
Reliability of the research instrument refers to the degree to
which the research instruments are free from error and therefore
yield consistent results. If a measurement device or producer
constantly gives the same score to individuals or objects with
equal values, the instrument is considered reliable. Reliability
involves the consistency, or reproducibility, of test scores i.e.
the degree to which one can expect relatively constant deviation
scores of individuals across testing situations on the same, or
parallel, testing instruments (Ganesh, 2014:2). This was done
by conducting a Pilot Study.

According to Cohen and Morrison (2013), a Pilot Study is a
small-scale version or trial run in preparation for the major
study. A small Pilot study was conducted using the
questionnaire to test for its reliability before carrying out the
major study in order to ensure reliability of the research
instrument. In this study, 15 respondents were randomly
selected and asked to comment on clarity, bias, ambiguity, of
which the researcher personally called 5 respondents for
interview. Reliability of the three sets of SAQs on all variables
was tested using the Cronbach’s Alpha Moment Co-efficient
provided by SPSS (Zikmund et al., 2013).
¥SD2i
SD?t

Cronbach’s Alpha is given as a=ﬁ(1 - )
Where: -

K=the number of items

Y SD?%i =the variance of the total instrument
SD?t = the variance of individual items

3.8 Data Collection Procedure

To conduct this study, the researcher obtained an introductory
letter from College of Education and External Studies,
Makerere University which he used to introduce himself to the
head teachers seeking permission to carry out the study in their
respective schools. The researcher personally administered the
questionnaires, interviewed the teachers and conducted Focus
Group Discussion in the selected Secondary schools in Lira
District.

Participating schools were contacted and informed consent was
obtained from participants (and assent/parental consent was
required for minor administered questionnaires and proficiency
tests during school hours. The interview was conducted with
teachers and focus group discussions with students to
understand their perception on out of class English language
activities.

3.9 Data Analysis

3.9.1 Analysis of Quantitative Data

Quantitative data analysis involved use of descriptive analysis
in the Statistical Package

Content validity was done through expert review by subject
specialists in English Language Education and Educational
Research. Each instrument was assessed for relevance, clarity
and alignment with study objectives.

3.10 Data Analysis
Quantitative data were analyzed using IBM SPSS Statistics and
the following analyses were conducted:

Descriptive statistics
= Under this category, the following were analyzed:
Percentages, frequencies, means & standard deviation.

Inferential statistics

L Pearson Product-Moment Correlation was used to
establish the relationship between out-of-class English
exposure and English proficiency.

II. Independent-samples f-test or one-way ANOVA to
compare proficiency across demographic groups

III.  Multiple linear regression to determine the extent to
which exposure to different out-of-class activities
predicts English language proficiency. Statistical
significance was set at p <.05.

Qualitative Data

Interview and focus group recordings were transcribed verbatim
and analyzed using thematic analysis, following the six-step
approach proposed by Virginia Braun and Victoria Clarke
(2006): Familiarization with the data, generating initial codes,
searching for themes, reviewing themes, defining and naming
themes and producing the report. Findings were further
supported by representative participant quotations.

3.11 Integration of Quantitative and Qualitative findings

The quantitative and qualitative findings were integrated during
interpretation. Areas of convergence, complementarity and
divergence were examined to provide a richer understanding of
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how exposure to out-of-class English activities influences
students' English language proficiency.

4. RESULTS AND DISCUSSION

This section presents and discusses findings on secondary
school students’ exposure to out-of-class English language
learning activities in selected schools in Lira District. The core
objectives of the study were: to examine the influence of out of
class activities on students’ language proficiency.

i. To investigate whether learners are exposed to out of
class activities.
il. To explore teachers and students’ perceptions towards

out-of-class activities.

To examine the impact of out of class activities on students’
Writing Proficiency.

The findings were generated through documentary analysis,
interviews, observation, focus group discussions and
questionnaires in the schools randomly chosen for the study.
The data was presented in easy to understand, descriptive and
graphical representations in tables and pie charts. Since both
quantitative and qualitative data gathering techniques were
used, both approaches to data analysis and presentation were
applied.

The following presentation outlines the nature of these schools
and the general demographic characteristics of the respondents.

The table below shows the types of the schools the respondents
in the study belong to.

School Category Sex Location
School A Boarding Mixed Urban
School B Boarding Single Urban
School C Day Mixed Rural
School D Boarding Mixed Rural

Source: Primary Data (March, 2025)

The above table shows four schools were chosen for the study
based on their characteristics, that is, boarding or day, mixed or
single sex and finally rural or urban. All the secondary schools
in Lira District, Northern region were categorized and then
selected randomly ensuring that all the strata are represented in
the sample. The age of the respondents was also captured as
shown in the figure below.

Figure 4.1.1 shows that out of the 226 students who participated
in the study 136 (60%) the majority are in the age bracket of
16-20, followed by those in the age bracket of 21-25, who
correspond to 25% of the respondents. Only 15% were in the
younger bracket of 10 to 15 years. This s a true reflection of the
ordinary level students that the study focused on, many of
whom are teenagers between 16-20 years.

mS.2
mSA4

Source: Primary Data (2025)

Figure 4.1.2: The percentage distribution of respondents (students) by class

Figure 4.1.2 shows that 71% of the respondents were in senior
four and 29% in senior two.

This implies that majority of the respondents were senior four
student. This study further revealed that senior four students

dominate ‘O’ Level schools in Lira district. This finding means
that study respondents were educated and were the right target
to be able to understand items in the questionnaires and other
research instruments that were used in this study and therefore
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gave informed responses about the role of exposure in
enhancing language proficiency.

Profile of the focus groups

Focus group discussions proved to be the icebreakers during the
data collection process. Through these discussions, it became
easy to identify individuals with information necessary for the
study and they were subsequently followed up with one-on-one
interviews. While it was easy to get the required number of
focus group member among students in all the schools sampled
for the study, this was not the case with teachers given their
busy schedules. Barifajo et al., (2010) recommend a maximum
of 8 participants in a focus group discussion citing the
disadvantages of groups larger than 8. The following table
outlines the profile of the focus groups.

Table 4.2.1: The Profile of the focus groups

SCHOOL STUDENTS TEACHERS
S.2 S.4 | MALES | FEMALES | TOTAL
SCHOOL A 8 8 2 0 2
SCHOOL B 8 8 3 4 7
SCHOOL C 8 8 4 4 8
SCHOOL D 7 8 3 0 3

Source: Field Data (Researcher, March 2025).

Table 4.2.1 above shows that a total of 11 focus group
discussions were held. Four discussions were held with students
of senior two. Another four were held with students of senior
four. Three focus group discussions were held with teachers in
schools A, B and C. No Focus Group Discussion was held with
teachers in school D because the school administration turned
down the researcher’s request citing teachers’ commitment in
other equally demanding school activities.

In mixed schools, effort was made to have an equal number of
boys and girls forming the groups. There were proportionately
more males than females. This therefore implies that majority

of the respondents were male. This finding is not surprising
because basing on the gender division of education dynamics
since pre-colonial days, the education opportunity is given to
the male than female. This finding also implies that the study
results reflected the views of both categories of gender though
there was gender imbalance in the distribution of the
respondents.

Table 4.2.2: The Profile of the Interviewees

SCHOOL INO. OF STUDENT]| NO. OF TEACHERS
SCHOOL A 3 2
SCHOOL B 3 3
SCHOOL C 3 2
SCHOOL D 3 1

Source: Researcher, 2025

Table 4.2.2 above shows the profile of those who were
interviewed on a one-on-one basis. In total, 12 students were
followed up and interviewed. The teachers interviewed were 8
in number. In order to identify the students and the teachers to
be interviewed, the researcher took keen interest in how they
participated during focus group discussions. Those who
expressed their very personal experiences were scheduled for
one-on-one interviews. When the responses being given by
each subsequent interviewee became repetitive, the researcher
did not interview others, but went ahead to analyze the data
collected (Seliger, 1989).

4.3 Presentation of data on how learners in selected
Secondary schools are exposed to Out- of -Class Activities
The first objective of the study was to establish how learners in
the selected Secondary schools are exposed to out of class
activities. This objective was achieved through questionnaires,
interviews, documentary analysis, focus group discussions and
observation. The findings obtained from the questionnaires are
summarized in table 4.3.1 below;

Table 4.2.3: Ways learners in selected Secondary schools in Lira District are exposed to Out-of-Class Activities

No. Item N S ST [0) AA Mean
1. Reading newspapers and magazines 15 18 27 26 12 3.0094
2. Reading books and articles in English language 14 12 29 23 22 3.2783
3. Reading novels comics short stories 11 14 20 28 58 3.4670
4. Articles and blogs 18 19 20 19 22 3.0900
S. Papers on line 19 10 22 26 22 3.2075
6. Watch TV 8 13 32 24 24 3.4233
7. Watch films 10 10 24 33 24 3.5023
8. Listen to news 14 11 22 20 34 3.4766
9. Listen to songs 12 11 21 29 28 3.5023
10. Speaking to fellow students in English 9 14 29 30 19 3.3738
11. Speaking on phone in English 15 15 15 30 25 3.3411
12. Watching videos on YouTube 16 7 21 23 26 3.4010
13. Internet usage/access at school 17 10 16 26 25 3.3417
14. Following lyrics of songs in English 16 11 18 25 22 3.2714
15. Writing emails in English 19 10 19 24 21 3.1980
16. Social media (WhatsApp, Facebook, Instagram) 13 12 19 26 23 3.3668
17. Listening to radio programs in English 7 15 26 32 13 3.3015
18. Family friends 8 11 31 24 19 3.3668
19. Playing video games 16 7 19 26 24 3.5909
20 Interaction with native speakers 15 11 27 22 18 3.1759

Source: Primary data (December, 2025).
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From Table 4.2.3 above, when respondents were asked whether
they read newspapers and magazines in English language, the
percentage distribution on the subject was all through below
average. This implies they are not exposed to those reading
materials at home and school. Deep mean analysis indicated
that many respondents did not read newspapers and magazines
in English language (M=3.00). Therefore, there was a
considerable low level of exposure to out of class activities
among students in Lira district and yet Newspapers and
magazines are important forms of mass media which plays a
vital role in every individual's life. During an interview with
one of the school administrators on whether they expose their
learners to out-of-class activities, his response was: “We try to
provide reading materials in our school library, but the
students are reluctant to read them. Their reading culture is
poor.”

In addition to being a source of pleasure for its readers,
newspapers and magazines can be considered as the basic
prototype of today's modern socialization tools. Newspapers
and magazines connect individuals to their local society and
other foreign societies as well. This possibly explains why their
performance in English language is not satisfactory because of
lack of exposure to out-of-class activities.

According to interview conducted, teachers and administrators
too stressed the importance of learners using newspapers and
magazines as tool to English language proficiency.

“We do give them an opportunity to learn outside class by
encouraging them to always read a lot, for example
Newspapers, literature books in the school library, and when
there is time watch television in order to help supplement what
teachers give them in class.”

In most cases, they also enjoy learning when they are alone
because they do not have any restrictions. Learning is done in
authentic environment and they take charge of their learning.
Hsieh and Hsieh (2019) advocate for the ability of students to
control the learning process. Nunan (2012) also believes
learners can use opportunities outside class to become
proficient language users. This is therefore in agreement with
words the teachers and school administrators believe in. When
the respondents were asked to state whether they read academic
books and articles in English language. Mean results (M=3.27),
revealed that students read academic books and articles in
English language during out of class activities. One of the best
ways to help students increase their language proficiency is to
encourage students to read extensively. Free voluntary reading
or sustained independent reading results in better reading
comprehension, writing style, vocabulary, spelling, and
grammatical development. Students reading more English
books experienced significantly greater improvement in reading
ability and vocabulary knowledge than those who read less.
Extensive reading program helps them to improve their English.
“When I read novels and other articles in English language,
they help me overcome my mistakes in English and I am able to
relate it to my daily life and generally what happens in
society.” Extensive reading academic books and articles in
English language is not only more pleasurable, but also
beneficial for language acquisition rather than rely on grammar
instructions in classroom alone.

The study showed that reading novels, comic and short stories
in English language was good (M=3.46). Furthermore, such
items are looked at as vehicles of literacy that deliver
knowledge to all individuals matching all differences of
education, age, social class and other interests. Some would
think of them as a true documentation of nations' history as they
offer vivid snapshots of different aspects of a societal life
whether economic, social, religious, educational or political.
Study feedback about reading article and blogs in English
language indicated positive response (M=3.09). Respondents
agreed that they read news online in English language
(M=3.20) which indicated that exposure to out of class
activities among students in Lira district was good. A good
number of respondents specified that they watched television
programs with subtitles, videos and movies in English language
(M=3.42). Respondents also answered positively that they
watched films in English language at cinema (M=3.50).

It is a fact that technology is in every part of our lives today and
this has changed every sphere of society including education.
Moreover, it helps learners enhance their language abilities.
There are many benefits to using communication technologies
as an educational tool. This avenue can be categorized into the
so-called learning resources, which include educational
software, online resources, and video resources. Therefore,
extensive listening or extensive viewing represents one of the
ways foreign language learners can develop their language
skills. In this regard, one of the administrators said,

" If we continue teaching students inside class alone, then we
are missing a point. If we teach the children of today the same
way we taught children yesterday, then we shall rob them of
their future. Teachers need to invent new approaches to
facilitate effective teaching and learning of the English
language.”

A big proportion (M=3.47) of the respondents replied that they
listened to news in English language. This was realized among
respondents largely in day schools. For those in boarding
schools, some restrictions are in place.

“In our school, radios are not allowed. Even television we only
watch during weekends and students enjoy watching football
and music.”

(M=3.50%) of the respondents replied that they listened to
songs in English language. Further analysis revealed that
(M=3.37) of the respondents acknowledged speaking with
fellow students in English language. (M=3.34) responded that
they talked on phone in English language and (M=3.40) of the
respondents replied that they watched YouTube in English
language.

A big proportion (M=3.34) of respondents replied that they surf
internet in English language, (M=3.34) of the respondents
affirmed that they learn lyrics in English language, (M=3.27)
responded that thy write email in in English language and
(M=3.36) answered that they comment on social media such as
Facebook, Instagram, WhatsApp, in English language. Because
of the rich visual elements that provide contextual supports,
students find it easier to comprehend videos with subtitles than
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audio recordings. Thus, extensive viewing can be deemed
popular with foreign Language learners specifically these
respondents.

The table above indicated that respondents listened to radio
programs in English language (M=3.30). (M=3.36) responded
that they spoke to family and friends in English language,
(M=3.59) answered that they played video games in English
language and (M=3.17) responded that they chat with native
speakers in English language. The higher rating of items in this
category is a pointer towards effective exposure to out of class
activities among students in Soroti district.

“Students are encouraged to speak English language at school
but there is no strict rule in place. When you don’t practice the
language through a number of platforms, you cannot become
proficient.”

4.4 The Perceptions of Teachers and Students towards Out-
of-Class Activities in English language

Findings about the perceptions of teachers and students towards
Out-of-Class activities in the study were considered are
evidenced in the table below:

Table 4.4: Teachers and Students’ Perceptions towards Out-of-Class Activities

Item Frequency Percentage
Yes (positive) 193 92
No (negative) 21 8

Source: Primary Data (March, 2025).

From table 4.4, teachers and students’ perceptions towards out-
of-class activities were studied. Findings indicated that
193(92%) were positive about out-of-class activities and they
made up the biggest percentage whereas 21(8%) were negative.
This therefore implies that the biggest percentage of
respondents were positive about out of class activities. This
aspect is grounded on the fact that in this era, English is the
powerful language that is used by all people almost throughout
the globe. People need to master English to follow a transition
of the world. By mastering English, people can -easily
communicate with the foreigner, going abroad, and receive up
to date information from any other countries. That is why
students need to learn and master the English language well to
develop their ability in any aspect.

“When you mobilize teaching in class alone you lose more.
Exposure beyond the confines of the classroom is the only way
to go in this 21*' century.”

According to interview with teachers, most of them emphasized
the significance of out-of-class activities. In some schools,
teachers do a lot of grammar drills and constant practice. This
in a way helps them learn the language.

“However, the ones who seemed negative hardly have any
access to out-of-class activities both at school and home except
radios. Our school does not provide newspapers for us. No
magazines in place. We only watch TV at the end of the term
and while at home we speak the local language (Leb Lango) .~
This, therefore, means some of them have relatively limited
exposure especially those from the rural background. Some of
their schools don’t have access to the internet. Teachers are
indisputably forced to use traditional methods of teaching
which some learners seem uncomfortable with.

“Teachers should expose us to materials that can make us learn
on our own because it is more interesting and we really enjoy
it. But in our school, teachers just dictate notes for grammar
and give us excises to do even when we are not sure of what to
do. We collect the books and they mark and the story is the
same the following day.”

From the above statement, we can ably argue that students find
their teachers approach quite boring and outdated and
consequently, they do not seem to gain a lot from their
teaching. This calls for a paradigm shift from the traditional
methods of language teaching and learning to a relatively
flexible method beyond the walls of the classroom that allows
learners to own the knowledge and makes learning more
meaningful and authentic. Teachers also encourage them to
read extensively literature outside class. For example,
newspapers, novels, watching television among others
especially for students whose parents/schools can afford/have
access to the above facilities.

4.5 The Impact of Out-of-Class Activities on Students’
Writing Proficiency in English language

Findings about the impact of out-of-class activities on students’
writing proficiency in the study were considered as evidenced
in the table below:

Table 4.5: The impact of out-of-class Activities on Students’ English language Proficiency

No. Item N | S| ST | O | AA | Mean
1 Constructive English programs on TV with subtitles 2 | 5] 10 | 34| 40 | 4.1327
2 Educative radio programs in English language 1 [ 8] 13 | 34| 35 | 4.0255

Exposure to articles in English, novels, comics and short stories in English language cultivates interest in
3 . - . . 517 12|16 | 52 | 41327
learning hence achieving proficiency in language mastery.
4 When I write emails in English language and post comments on social media such as Facebook, Instagram, 418l 11121 47 | 40816
WhatsApp, I am able to check my spellings and write correctly constructed sentences. )
5 Regular reading of newspapers and magazines both at school ar}d home improves my proficiency in both 3|6 6 | 30| 47 | 42104
Writing and Speaking skills.
Regular use of internet to surf, Google useful literature/information helps me acquire vocabulary spellings
6 o . . e . 719 8 | 24| 47 | 4.0253
and eventually write interesting stories/composition in English language.
7 Reading news online helps me acquire the ability to take notes and write out correctly constructed sentences 4 [ 8| 12 [ 22 | 47 | 4.0859
Speaking with fellow students in English language and family friends, writing articles and blog in English
8 . . . . 6 | 8] 2 |29 | 48 | 4.1465
improve my proficiency in English language.
When I am exposed to Out-of-Class Activities, I get motivated to learn the language and continue learning.
9 . ; : 4 8| 3 |30 46 | 41574
This makes me learn better and improve my language proficiency level.

Source: Primary Data (March, 2025).
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In terms of impact of out-of-class activities on language
proficiency, findings of the study as indicated in Table 4.5
shows the big proportion of respondents were aware about
watching television programs in English language with
subtitles, videos and movies in English language (M=4.13) was
a pointer towards improved vocabulary and oral proficiency.
Watching television improves listening comprehension, which
is a good example of a valuable source of authentic materials.
The greatest value of television for language learning is its
potential to provide large amounts of spoken input, which can
contribute to the development of vocabulary knowledge and
listening comprehension, as well as other aspects of learning. A
lot of people watch television for enjoyment which ought to be
regarded as a major advantage for language learning. If learners
can also watch television programs for enjoyment, then they are
more likely to use them as a source of meaning-focused input.
According to the table above, (M=4.02) of the respondents
revealed that exposure to educative radio programs in English
language improves both spoken and writing skills. (M=4.13),
felt that watching YouTube on phone and typing lyrics of
English songs improved their vocabulary and proficiency in
writing. Today, learners can choose from a broad range of
sources when they want to watch a movie or a television
programs. In relation to YouTube, which also contains
numerous movies and television programs, there are two
primary benefits of using YouTube, namely exposure to
authentic English and the promotion of a more autonomous and
student-centered learning style.(M=4.08) of the respondents
agreed that writing emails in English language and posting
comments on social media such as Facebook, Instagram,
WhatsApp, enabled them check their spellings and write
correctly constructive sentences through Thesaurus, an
application on Google play store.

In the focus group discussion with students, majority of them
believed out of class activities have a bearing in enhancing their
language proficiency, but raised concerns about inaccessibility
sometimes.

“In our school, newspapers are usually for the teachers and
those who visit the library. The television is only watched
during weekends. The magazines are unheard of in our school.
Some of us have not seen them since we came to this school.
Novels are for literature students. Our students who do
literature perform better than us in English language because
they read a lot of literature outside class in addition to what the
teachers give us in class. We also feel that the school should
give us a chance because we also want to be good writers and
speakers of English language even after leaving school.”

The above assertion, points to the direction that in as much as
the learners are aware of the significant role exposure to out-of-
class activities plays in enhancing their language proficiency,
they have limited access. No wonder they also wish to enjoy
what their literature counterparts do and excel academically at
school and beyond.

According to interviews from administrators and teachers, such
learning opportunities impact positively on students’ learning
proficiency. From newspaper/magazines, they read about other
peoples’ opinions and experiences. This assists them in

composition writing and makes them write colorful essays. The
school encourages them to read articles in newspapers and this
has improved their writing skills and performance has greatly
improved. It also helps them research on their own and boosts
their self-esteem, communication skills, teamwork and
interpersonal skills.

According to interviews from students, watching television with
subtitles, reading newspapers and magazines help them: learn
vocabulary (new words), speak English well. Boost their
confidence and learner autonomy. The schools should also
encourage students to debate because because it makes them
proficient speakers and writers.

The group that was selected comprised both rural and urban
schools. The researcher was interested in finding out the extent
to which exposure to out of class activities impacted on the
learners’ proficiency in English language. The table below
shows the category of the students who participated in the
English language assessment test.

Table 4.6: Students who participated in English Assessment Test

School Category Sex Location Participants
A Boarding | Mixed Urban 20
C day Mixed Rural 15

Source: Primary data (March, 2021)

The above table shows that 35 students participated in the
English language assessment test to determine the significance
of out of class activities on students writing proficiency.
21(60%) of the participants were male while 14 (4%) were
female. This gives us a true picture of the secondary school in
Uganda where majority of them are boys especially in rural
schools.

Standard set of questions were administered to the learners
within a given time frame of one hour and a standardized
marking guide was used to determine their level of proficiency.
The test was administered and later assessed out of 20 using the
standardized marking guide (The Bible), clearly giving the
points of interpretation for each set question. The results were
as below

A:
Table 4.7: Results for English language Assessment Test for school A
Mark range Proficiency No. of students Percentage
16-20 Excellent 00 0%
14-15 Very good 03 15%
13-15 Good 07 35%
11-12 Quite good 03 15%
10 Fair 02 10%
8-9 Poor 05 25%
Total 20 100%
C:
Table 4.8: Results for English Assessment Test for School C
Mark range | Proficiency | No. of students Percentage
16-20 Excellent 00 0%
14-15 Very good 00 0%
13 Good 01 6.6%
11-12 Quite good 02 13.5%
10 Fair 04 26.6.%
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8-9 Poor 03 20%
6-7 Weak 05 33.3%
Total 15 100%

From the above scores, 15 out of 20 students in school A
constituting 75% were able to score above the average mark
while only 7 out of 15 students in school C were able to score
the average mark, constituting 46%. Considering the
background of learners in school A, the results showed they
were fairly proficient in English language with a majority of
them able to communicate and write with few errors in
grammar, punctuation, sentence structure, vocabulary usage and
paragraphing links. This is a clear indicator that they are
relatively exposed to materials outside class such as magazines,
newspapers outside class and other digital tools both at home
and at school and this could possibly be the reason why their
scores are better than their counterparts in rural areas. Their
level of language mastery was generally good compared to their
colleagues.

In school C, most of them could hardly communicate in the
written form of the language, meaning they are not proficient in
English language. Only 46% of the learners who participated in
the written test were able to score above average but the rest
had terrible essays. There were glaring errors in their sentences,
poor paragraphing links and very limited vocabulary range
indicating deficiency in the language usage and mastery. This
is therefore typical of the rural schools in Uganda with limited
exposure to out of class activities.

5. DISCUSSION OF FINDINGS, CONCLUSIONS AND
RECOMMENDATIONS

Descriptive statistics revealed moderate to high levels of
exposure across all measured activities, with mean scores
ranging from 3.01 to 3.59 (Table 1). Video gaming recorded the
highest mean score (M = 3.59), followed by watching films (M
= 3.50) and listening to English songs (M = 3.50). Other highly
rated activities included listening to English news (M = 3.48),
reading novels, comics and short stories (M = 3.47), and
watching television programs (M = 3.42). These results indicate
that digital and entertainment media constitute the primary
channels through which secondary school students in Lira
district encounter English outside the classroom.
Communication-oriented activities such as speaking with fellow
students, using social media, and interacting with family and
friends in English recorded moderate mean scores (M = 3.37).
In contrast, traditional literacy activities, including reading
newspapers and magazines (M = 3.01), reading articles and
blogs (M = 3.09), and writing emails (M = 3.20), were less
frequently practiced. The findings suggest that students prefer
interactive and audiovisual forms of exposure over
conventional reading and writing activities. These results align
with previous studies that highlight the growing influence of
digital media and entertainment on informal language learning
(Kim & Park, 2022; Nguyen & Pham, 2024). The high
engagement with video games, films, and YouTube supports
the view that entertainment-based activities provide authentic
and motivating language input.

Qualitative evidence further strengthened these findings.
Students from School A, where exposure to out-of-class
activities was relatively high, produced essays with fewer
grammatical errors and better coherence. In contrast, students
from School C, with limited exposure, exhibited frequent
grammatical mistakes, poor vocabulary use, and weak
paragraph organization. These differences confirm that greater
engagement in out-of-class activities is associated with higher
language proficiency.

5.1 Discussion of the Study Findings

Lai and Gu (2011) advocate that technological tools and
settings take a significant part in learning outside the classroom.
Consequently, television, movies and radio have been among
the out-of-class activities selections of the EFL students as
stated in the previous studies. Similar findings have also been
obtained for the language learners in this study.

In some other researches (Chusanachoti, 2009; Maros and Saad,
2016 et al), the scholars obtained similar results. Students of
various ages in their free time engage in technology-based
receptive language activities like watching movies or videos,
surfing on the internet, social media among others which are
considered as a kind of entertaining activities. In this given
study, most of the language learners also prefer to engage in
receptive activities (watching movies, videos, surfing on the
internet etc.). They tend to use more often their language for
activities requiring productive skills-communicating with
others, posting comments on social media or making phone
calls.

The study revealed that majority of the students did not have
access to news and magazines in English language in their
schools and homes. The study showed that reading novels,
comic and short stories in English language was significant in
enhancing both oral and writing proficiency among learners in
secondary schools. Study feedback about reading article and
blogs in English language indicated positive response.

Respondents agreed that they read news online in English
language which indicated that exposure to out-of-class activities
among students in Lira district was good. A good number of
respondents specified that thy watched TV programs with
subtitles, videos and movies in English language. Respondents
answered positively that they watched films in English
language at cinema.

The study revealed that respondents wrote email in English
language and they replied to comments on social media such as
Facebook, Instagram, WhatsApp, in English language.

Primary findings of the study indicated a big proportion of
respondents were aware about watching TV programs with
subtitles, videos and movies in English language and it was a
pointer towards improved vocabulary and oral proficiency.
According to this study, respondents revealed that exposure to
educative radio programs in English language improves both
spoken and writing skills. This study discovered that watching
YouTube on phone and typing lyrics of English songs improved
vocabulary and proficiency in writing.
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Respondents exposed that writing emails in English language
and posting comments on social media such as Facebook,
Instagram and WhatsApp improved their vocabulary and
proficiency in writing. Regular reading of newspapers and
magazines both at school and home improves proficiency in
both writing and speaking skills.

Furthermore, this study showed that exposure to articles in
English, novels, comics and shorts stories in English language
cultivates interest in learning among students, hence achieving
proficiency in language mastery. This study indicated that
regular use of internet to surf, Google useful literature
information helps acquire vocabulary spelling and eventually
write interesting stories/composition in English language.

From the study, it was very clear that those who had some
magnitude of exposure to activities outside the formal
classroom setting were more proficient in English language
usage than the learners with limited exposure. In School A, the
learners had very few grammatical errors in their work. The
flow of ideas and thoughts was smooth and that made it easy to
comprehend the message presented. That also helped me
confirm what one of their administrators said during the
interview about making literature compulsory in their school
and how the school gives learners a chance to watch
constructive television programs at an appropriate time.

As for School C, the learners could hardly communicate in
their essays. Their compositions were full of gross errors in
grammar, misuse of vocabulary, punctuation and poor
paragraphing links. The aforementioned prominently hampered
the smooth flow of events and therefore made it practically
challenging to understand the subject matter. That gave the
researcher a true picture of the deficiency in language usage
among the learners in School C resulting from limited exposure
to out of class activities.

5.2 CONCLUSIONS

5.2.1 Investigation on whether learners are exposed to out-
of-class Activities

With regard to research question one, study findings
demonstrated that majority of the students did not have access
to newspapers and magazines in their schools. Therefore, there
was a considerable low level of exposure of learners to reading
materials outside class. Some students confessed that entry to
the library and Computer laboratory was restricted to some
students studying particular subjects like literature; implying
that not all of them were exposed to the reading materials
outside class. They instead relied solely on information they
obtained in class from their teachers which may not be
sufficient to develop their language proficiency. This could
possibly explain why their performance in English language at
‘O’ Level is not satisfactory.

The findings also revealed that students were actively exposed
to entertaining activities like watching television, videos and
surfing on the internet. Those with access to smart phones were
equally noted to be involved in writing comments on WhatsApp
and Facebook and that improved on their grammar and
spellings since smart phones have specific applications that help
to correct spellings as we type messages. This can be attributed

to the current global trend in innovations and technology and
considering the age of the learners, they find pleasure in such
entertaining activities. The teachers therefore, need to realign
their teaching methods to suit the interests of the learners.

Hyland (2004) claims that involving learners in language
activities out of the classroom promotes language learners’
proficiency. Similarly, the results in this study illustrate that
proficient language users are always engaged in out-of-class
activities compared to students with low level of English
language proficiency. As the language proficiency level
increases, the language practice outside class also grows. It is
also clear in this study that the students prefer to use English
through mostly entertaining activities such as watching movies,
videos or surfing the internet. This could be related to the
characteristics of young adults (students) who were involved in
this study. The teachers therefore need to integrate out-of-class
activities in their everyday teaching in order to cultivate
learners’ interests and consequently proficiency in the language.

5.2.2 Teachers’ and Students’ Perceptions towards out-of-
class Activities in English language

From the study. the teachers believed that meaningful exposure
of the learners to out-of-class activities enhance their
proficiency in English language. According to them (teachers),
when learners are exposed to authentic learning environments
beyond class, they become proficient writers and speakers too.
However, majority of the teachers and administrators raised
concerns on how learners’ engagement outside the formal
classroom setting can be ably monitored and controlled.

Their perception was that some of the learners may deviate
from the original intention of language learning and start
watching videos and other literature that may be not useful to
them.

According to the learners, they feel when they are exposed and
given a chance to learn on their own with guided teacher
instructions, they learn much better and enjoy learning. This
confirms that majority of them do not enjoy what their teachers
teach them in class and feel they should be given an opportunity
to own the teaching learning process.

According to the findings in this study, it could also be stated
that the students’ language engagement in authentic settings
enhances their linguistic competence. Some other studies
obtained similar results. In Brigg’s study (2015), the amount of
time spent speaking with foreign language natives was proved
to positively relate to the level of students’ foreign accent and
vocabulary gain. Other studies showed evidence for the positive
association between out-of-class activities and language oral
proficiency (Hernandez, 2010) cited in Brigg (2015). What is
more, the findings show that the students in this study do not
keep any written record about the language activities they are
engaged in outside class.

5.2.3 Impact of out-of-class activities on Writing Proficiency
in English language

Results showed that engaging learners in out-of-class activities
enhance both their oral and writing proficiency in English
language. Learners are able to transfer what they read or watch
on television to help them become proficient speakers and
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writers. According to the findings, the learners who regularly
read novels, newspapers and other literature texts performed
better than their counterparts who are not exposed to such
materials.

The students too confessed that their confidence is boosted and
they enjoy learning on their own. Therefore, the higher rating
of items in category of teachers and students’ perceptions is a
pointer that effective exposure of the learners to out-of-class
activities plays a significant role in developing their language
proficiency. The high Mean scores of the respondents on the
impact of out-of-class activities on students signify a huge
significance of out-of-class activities to English language
proficiency among students in Lira District.

From the English language assessment test conducted, most of
the learners from the urban and boarding school setting scored
highly in the test. To be exact, 75% realized above average.
These results back up responses from interviews. Therefore,
Exposure to reading materials outside class and other digital
media platforms significantly improve learners’ oral and
writing proficiency in English language.

5.3 Recommendations

Schools should integrate structured out-of-class activities, such
as English clubs and guided reading programs, to complement
digital media exposure. Teachers and parents are encouraged to
promote regular reading of novels, newspapers, and online
articles. Additionally, policymakers should support access to
quality English-language digital resources in schools to
maximize the benefits of informal learning. Future efforts
should focus on strengthening internal school factors,
empowering teachers with engaging pedagogical techniques,
and ensuring that digital and extramural learning opportunities
are accessible to all students, regardless of their socio-economic
or geographical background.

Overall, the results demonstrate that secondary school students
in Lira District are exposed to English through diverse out-of-
class activities, predominantly via digital and audiovisual
media. While this exposure creates opportunities for language
development, the lower engagement in reading and writing
activities suggests the need for targeted encouragement of
literacy-based practices in secondary schools in Lira and
Uganda at large.

In the study, the application of out-of-class activities is
positively related to students’ language proficiency. Therefore,
teachers of English language can investigate the student’
practice environment outside classroom to identify which
students need help to be motivated to use English language
beyond the classroom. In this regard, teachers should teach
them how to meaningfully engage in individual activities such
as watching movies, listening to music, reading newspapers,
books, playing video games and so on.

The teachers of English language, the school administrators,
parents and all the stakeholders need to provide an enabling
environment for the children to learn beyond class. Children
discover a lot on their own and this helps them supplement on
what is learnt in class.

With all the merits that out-of-class activities present, teachers
should find modalities of monitoring learners’ language

learning activities beyond class. The internet usage among
learners, for instance, should be closely monitored and
restricted because some of them might be tempted to watch
what may not benefit them.

Curriculum developers and Ministry of Education and Sports
also need to look into the issue of integrating teaching and
learning activities beyond the confines of the classroom to
make learning more authentic. This will help boost interest to
learn the language and confidence among our learners leading
to improvement in language proficiency level.

Teachers of English language need to embrace better methods
of teaching in order to meet the demands and interests of the
21% century learners who seem to have a lot of interest in
technology. They can use those learning platforms to reinforce
what their teachers teach them in class and therefore becoming
proficient in the language.

5.4 Area for Further Research

This study was carried out in four selected secondary schools in
Lira district, Northern region. Similar research can be carried
out in other regions of Uganda.

Further studies on factors affecting the students’ out-of-class
practice (socio-economic status, parents’ background or teacher
impact) can be investigated.

6. CONCLUSION

The study concludes that Students with greater out-of-class
engagement demonstrated superior language proficiency
compared to those with limited exposure. These findings
underscore the complementary role of informal learning in
enhancing both oral and written proficiency. Reshaping
English language pedagogy in Uganda especially in secondary
schools requires a holistic approach that integrates formal
classroom instruction with robust out-of-class exposure. For
students in Lira District and across Northern Uganda,
extracurricular activities from traditional English clubs to
modern digital media offer a pathway to enhanced proficiency
and reduced anxiety. However, the potential of these 21st-
century opportunities is currently limited by systemic resource
constraints and the challenges of implementing a new,
competence-based curriculum.
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