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Abstract Manuscript Information 

 

Effective classroom management is widely regarded as a cornerstone of student engagement 

and academic achievement, particularly in senior secondary school contexts characterised by 

high academic demands and complex adolescent developmental needs. Although substantial 

research has examined classroom management practices, teacher personality, and job 

satisfaction independently, relatively few studies have integrated these constructs within a 

unified conceptual framework. The present paper offers a theoretical review of the literature to 

explore how teacher personality traits and job satisfaction are conceptually and empirically 

related to classroom management behaviour among senior secondary school teachers. Drawing 

on a narrative review of empirical and conceptual studies published between 2000 and 2024, 

relevant literature was identified through electronic database searches, including Google 

Scholar, ERIC, Web of Science, and Scopus. Both quantitative and qualitative studies were 

considered to capture methodological diversity. The review synthesises findings across three 

domains: classroom management behaviour, teacher personality, and teacher job satisfaction, 

with particular attention to their intersections in senior secondary education. The analysis 

suggests that personality traits such as emotional stability, conscientiousness, and sociability 

influence how teachers interpret and respond to classroom challenges, thereby shaping their 

management strategies and relational practices. Job satisfaction, reflecting teachers’ 

evaluations of working conditions, recognition, and professional support, appears closely 

linked to both classroom climate and teacher effectiveness. Evidence indicates that personality 

may indirectly influence classroom management through its impact on job satisfaction, while 

successful management experiences may, in turn, enhance satisfaction and perceived efficacy. 

By integrating these strands of research, this review proposes a conceptual framework in which 

teacher personality and job satisfaction jointly contribute to proactive, supportive classroom 

management behaviour. The paper identifies theoretical and methodological gaps in existing 

research and outlines directions for future empirical studies. The findings have implications for 

teacher education, professional development, and policy initiatives aimed at promoting 

sustainable effectiveness and well-being among senior secondary school teachers. 
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1. INTRODUCTION 

Effective classroom management is widely recognised as a 

central determinant of student engagement and achievement, as 

it structures the conditions under which teaching and learning 

occur (Marzano, 2003). In diverse contemporary classrooms, 

teachers must respond not only to differences in students’ 

abilities and achievement levels but also to variations in caste, 

class, gender, and rural–urban backgrounds, making the 

equitable organisation of learning environments a complex 

professional task. Classroom management is commonly defined 

as the set of actions that teachers undertake to organise 

students, space, time, and materials so that instruction and 

learning can take place efficiently and productively (Wong & 

Wong, 2005). These actions encompass both preventive 

practices, such as establishing clear rules and routines, and 

responsive strategies, such as addressing disruptive behaviours 

in ways that preserve a positive climate. 

Within this broader understanding, classroom management 

behaviour can be viewed as the proactive strategies, decisions, 

and interactional patterns that teachers employ to create orderly, 

supportive environments that maximise learning and minimise 

disruptions. Such behaviour includes communicating 

expectations clearly, maintaining consistent behavioural 

standards, organising the physical layout of the classroom, and 

deploying disciplinary and organisational practices that foster 

student engagement rather than mere compliance. Research 

syntheses suggest that when these elements are well aligned, 

students experience greater opportunities to learn, and teachers 

report fewer behavioural difficulties and a more productive 

classroom atmosphere (Marzano, 2003; Wong & Wong, 2005). 

Teachers’ classroom management behaviour is not solely a 

matter of technical skill; it is deeply shaped by relatively stable 

personality characteristics, such as emotional stability, 

conscientiousness, empathy, and sociability. Personality is often 

defined as the enduring pattern of thoughts, feelings, and 

behaviours that distinguishes one person from another and is 

shaped over time by biological factors and life experiences 

(Gazzaniga et al., 2015). These traits influence how teachers 

interpret student behaviour, regulate their own emotions, and 

choose particular management strategies, thereby affecting the 

quality of teacher–student relationships and the overall 

classroom climate. For example, teachers high in empathy and 

emotional regulation are more likely to respond to 

misbehaviour in supportive, instructionally focused ways rather 

than through reactive or punitive measures. 

Closely related to personality is the construct of job satisfaction, 

typically understood as the degree to which individuals 

experience their work as rewarding, meaningful, and aligned 

with their expectations and values. In educational settings, job 

satisfaction reflects teachers’ evaluations of multiple facets of 

their work, including salary, career advancement opportunities, 

work–life balance, job security, recognition, collegial relations, 

and school leadership. Empirical studies have consistently 

indicated that higher job satisfaction among teachers is 

associated with greater commitment, lower stress, and reduced 

turnover intentions, all of which can create more stable and 

supportive learning environments for students. Conversely, low 

satisfaction has been linked to burnout, emotional exhaustion, 

and more negative or inconsistent classroom management 

practices. 

The interplay between personality, job satisfaction, and 

classroom management is therefore of particular interest for 

understanding how and why some teachers are more effective 

classroom managers than others. Personality may shape 

teachers’ perceptions of their work context and their coping 

responses to classroom challenges, which in turn influence their 

levels of job satisfaction and their preferred management 

strategies. At the same time, sustained experiences of success or 

strain in classroom management can feed back into teachers’ 

satisfaction and perceived efficacy, creating reciprocal 

relationships over time. For senior secondary school teachers, 

who often face high academic expectations, large classes, and 

adolescent behavioural challenges, these dynamics can be 

especially pronounced. 

Despite a growing empirical literature on classroom 

management, teacher personality, and job satisfaction, 

relatively few studies have integrated these three constructs 

within a single conceptual framework, and even fewer have 

focused specifically on senior secondary school teachers. 

Existing work tends to examine bivariate relationships, such as 

personality and classroom behaviour or job satisfaction and 

instructional practices, leaving a theoretical gap regarding how 

personality and job satisfaction jointly shape classroom 

management behaviour in this particular segment of schooling. 

Addressing this gap is important for informing teacher 

education, professional development, and school-level policies 

aimed at fostering both effective management and sustainable 

careers. 

The present theoretical review, therefore, aims to synthesise and 

interpret existing scholarship on personality, job satisfaction, 

and classroom management among senior secondary school 

teachers. Specifically, it seeks to clarify the core constructs and 

their relevance to classroom practice, examine the evidence 

concerning relationships among these variables, and identify 

conceptual and methodological gaps that warrant further 

empirical investigation. By doing so, the review intends to 

provide a coherent framework that can guide future research 

and inform policy and practice related to teacher recruitment, 

training, and ongoing support in senior secondary education. 

 

1.1 Significance of the Study 

This study is significant because it integrates teacher 

personality, job satisfaction, and classroom management within 

a single conceptual framework, addressing a gap in the 

literature where these constructs are often examined separately. 

By focusing specifically on senior secondary school teachers, it 

highlights the unique professional demands of this educational 

level and provides context-relevant insights. 

The review also offers practical value for teacher education, 

professional development, and school leadership by 

emphasising that effective classroom management is shaped not 

only by skills but also by dispositional traits and workplace 
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conditions. Overall, the study provides a theoretical foundation 

to guide future empirical research and inform policies aimed at 

enhancing teacher effectiveness and well-being in senior 

secondary education. 

 

1.2 Research Questions 

Q1. How are teacher personality traits conceptually and 

empirically related to classroom management behaviour among 

senior secondary school teachers? 

Q2. What role does job satisfaction play in the relationship 

between teacher personality and classroom management 

behaviour in senior secondary school settings? 

 

1.3 OBJECTIVES OF THE STUDY 

❖ To synthesise existing theoretical and empirical literature 

on personality, job satisfaction, and classroom 

management among senior secondary school teachers. 

❖ To examine the conceptual and empirical relationships 

between teacher personality traits and classroom 

management behaviour. 

❖ To analyse the association between teacher job satisfaction 

and classroom management practices in senior secondary 

school contexts. 

❖ To propose an integrated conceptual framework explaining 

how personality and job satisfaction jointly influence 

classroom management behaviour among senior secondary 

school teachers. 

 

2. REVIEW OF RELATED LITERATURE 

2.1 Classroom Management Behaviour 

Classroom management has long been recognised as a field of 

inquiry concerned with creating environments that support both 

academic learning and social–emotional development. Evertson 

and Weinstein (2006) argued that effective classroom 

management goes beyond controlling misbehaviour to 

encompass the design of classroom contexts that foster caring 

relationships, equitable access to learning, active student 

participation, and the development of self-regulated learners. 

They proposed a set of core tasks for teachers, including 

establishing positive and supportive relationships, ensuring all 

students have opportunities to understand the material, 

engaging learners through a variety of instructional techniques, 

promoting student responsibility for learning, and providing 

guidance for students with behavioural difficulties. This 

broadened perspective positions classroom management as a 

proactive, pedagogically embedded practice rather than a 

narrow set of disciplinary techniques. 

Building on this expanded view, Bozkuş (2021) conducted a 

systematic review of classroom management research from 

1980 to 2019, analysing 210 articles through bibliometric and 

content analysis. The review showed that more than half of the 

studies employed quantitative methods, with smaller 

proportions using qualitative, mixed-method, systematic 

review, and theoretical approaches, and noted a marked 

increase in the use of quantitative designs after 2005. In terms 

of research purposes, a large share of the literature focused on 

describing teachers’ or students’ perceptions of classroom 

management practices, while a smaller but substantial subset 

examined the effects of specific models, programmes, or 

interventions on classroom processes and outcomes. 

Participants were most often teachers, although students, 

parents, teacher candidates, and other school stakeholders also 

appeared in the samples, indicating that classroom management 

is viewed as a multi-actor phenomenon. Collectively, these 

findings suggest that the classroom management literature is 

methodologically diverse but still dominated by descriptive, 

teacher-focused studies, with relatively fewer investigations 

explicitly integrating teacher personality or job satisfaction into 

their models. 

 

2.2 Teacher Personality 

Personality, typically conceptualised as relatively enduring 

patterns of thoughts, feelings, and behaviours, has been linked 

to various aspects of teacher functioning, including mental 

health and classroom behaviour. Srivastava and Katyal (2005), 

for example, examined the relationship between personality 

types and mental health among primary and secondary school 

teachers using a randomly selected sample. Their findings 

indicated that personality types or traits significantly influenced 

teachers’ mental health, with extrovert teachers reporting better 

mental health than introvert teachers. Although classroom 

management was not directly measured, the results underscore 

that personality is associated with psychological resources that 

are likely to affect how teachers cope with classroom demands 

and interact with students. 

At the student level, Jumareng (2021) investigated whether 

introverted and extroverted personality types were related to 

academic achievement among university students in physical 

education, health, and recreation programmes. Using 

correlational analysis, the study found a strong positive 

relationship between introverted personality and academic 

achievement, whereas extroverted personality showed no 

significant association with achievement. While this research 

focused on students rather than teachers, it illustrates how 

personality traits can predict performance-related outcomes in 

educational contexts and suggests that simple dichotomies 

between introversion and extroversion may conceal more 

nuanced trait–outcome relationships. Together, these studies 

point to the importance of considering personality as a 

multidimensional construct that shapes individuals’ well-being 

and performance, providing a conceptual basis for exploring 

how teacher personality may influence classroom management 

behaviour and job satisfaction. 

 

2.3 Teacher Job Satisfaction 

Job satisfaction among educators has been widely studied as a 

key factor in teacher effectiveness, retention, and well-being. 

Toker (2011) examined job satisfaction among academic staff 

in Turkish universities using the Minnesota Satisfaction 

Questionnaire in a survey of 648 participants. The results 

indicated that overall job satisfaction was moderately high, with 

social prestige rated as the most satisfying aspect and 
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remuneration as the least. Job satisfaction was significantly 

associated with demographic variables such as age, tenure at the 

current institution, and total experience in higher education, 

whereas marital status and gender did not show significant 

effects. Although this study was conducted in higher education, 

it highlights that job satisfaction is a multifaceted construct 

influenced by both intrinsic and extrinsic factors, many of 

which parallel those in school teaching (e.g., recognition, 

security, advancement opportunities). 

Focusing specifically on schoolteachers, Toropova et al. (2021) 

analysed data from the TIMSS 2015 study in Sweden to 

investigate the relationships between teacher job satisfaction, 

school working conditions, and teacher characteristics. Using 

confirmatory factor analysis and structural equation modelling, 

they found that school working conditions—particularly 

workload, teacher collaboration, and teachers’ perceptions of 

student discipline—were strongly related to job satisfaction. 

Teacher characteristics such as gender, participation in 

professional development, and perceived effectiveness also 

showed associations with satisfaction, suggesting that both 

individual and contextual factors shape how teachers 

experience their work. These findings underscore that job 

satisfaction is closely linked to the same organisational and 

classroom factors that are central to classroom management, 

implying potential reciprocal relationships between how 

teachers manage classrooms and how satisfied they feel with 

their jobs. 

The literature reviewed in these three domains suggests that 

classroom management behaviour, personality, and job 

satisfaction are interconnected yet often studied in relative 

isolation. While there is substantial work describing effective 

classroom management practices and growing evidence on the 

roles of personality and job satisfaction in teacher functioning, 

fewer studies explicitly integrate all three constructs within a 

single framework or focus specifically on senior secondary 

school teachers. This theoretical review seeks to address this 

gap by drawing together insights from these strands of research 

to articulate how personality and job satisfaction may jointly 

shape classroom management behaviour in senior secondary 

settings and to outline directions for future empirical work. 

 

2.4 Research Gap of the Study 

Existing research has contributed valuable insights into 

effective classroom management practices, teachers’ job 

satisfaction, and the role of personality traits in educational 

settings; however, these constructs have largely been examined 

separately rather than within an integrated framework. Studies 

on classroom management tend to emphasise strategies, 

perceptions, and interventions without systematically 

incorporating measures of teacher personality or job 

satisfaction, while investigations of personality and job 

satisfaction frequently overlook teachers’ concrete classroom 

management behaviours and day-to-day interaction patterns 

with students. Furthermore, relatively few empirical or 

theoretical works focus specifically on senior secondary school 

teachers, despite evidence that this group faces distinctive 

pressures related to high-stakes examinations, adolescent 

developmental characteristics, and often large, heterogeneous 

classes. Consequently, there is a lack of comprehensive 

theoretical models explaining how teacher personality traits 

may shape job satisfaction and, in turn, influence proactive, 

effective classroom management behaviour in senior secondary 

school settings. This theoretical review is designed to address 

that gap by synthesising disparate strands of literature on 

classroom management, personality, and job satisfaction and by 

proposing a conceptual lens through which future empirical 

studies and interventions for senior secondary teachers can be 

more systematically guided. 

 

3. Method 

This theoretical paper is based on a narrative review of 

empirical and conceptual studies on classroom management, 

teacher personality, and job satisfaction in school settings, with 

particular attention to senior secondary education. Relevant 

literature was identified through electronic searches in Google 

Scholar, ERIC, Web of Science, and Scopus using 

combinations of the keywords classroom management, teacher 

personality, job satisfaction, secondary teachers, and senior 

secondary teachers. Searches were limited to English-language 

publications from 2000 to 2024, supplemented by seminal 

earlier works frequently cited in the field, such as 

comprehensive handbooks and classic texts on classroom 

management and psychological science.  

Both quantitative and qualitative designs were considered, as 

well as systematic and narrative reviews, to capture 

methodological diversity in the field. Exclusion criteria 

included studies focusing exclusively on higher education 

students without a school-teaching component, opinion pieces 

without empirical or clearly articulated theoretical content, and 

publications where classroom management or personality was 

only tangentially mentioned. The selected studies were then 

grouped thematically into three broad domains—classroom 

management behaviour, teacher personality, and teacher job 

satisfaction—with a particular focus on how each domain 

relates to classroom processes and how they intersect 

conceptually and empirically for senior secondary school 

teachers. 

 

4. DISCUSSION OF THE STUDY 

This theoretical review suggests that classroom management, 

personality, and job satisfaction are interconnected dimensions 

of teachers’ professional functioning that jointly shape the 

quality of senior secondary classrooms. Evidence from 

classroom management research indicates that effective 

management involves not only maintaining order but also 

building positive relationships, ensuring equitable access to 

learning, and fostering student responsibility, which aligns with 

broader conceptions of teaching as a relational and 

developmental practice. Studies on teacher personality show 

that traits such as emotional stability, extraversion, and 

conscientiousness are associated with better mental health, 

lower burnout, and more effective teaching, implying that 
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personality can provide psychological resources that support 

complex management tasks. At the same time, research on job 

satisfaction demonstrates that favourable working conditions, 

supportive school climates, and opportunities for collaboration 

are linked to higher satisfaction, which in turn relates to better 

job performance and reduced intentions to leave the profession. 

Integrating these strands, a plausible interpretation is that 

personality traits influence how teachers perceive and respond 

to classroom and organisational demands, thereby shaping both 

their job satisfaction and their classroom management 

behaviour. For example, teachers with higher emotional 

stability and openness may interpret challenging student 

behaviour as manageable and responsive to pedagogical 

strategies, which supports more proactive management and 

protects satisfaction, whereas those high in neuroticism may 

experience similar situations as more stressful, undermining 

both management quality and job satisfaction. Conversely, 

sustained experiences of success in managing classrooms, 

supported by clear school policies and collegial collaboration, 

can enhance teachers’ sense of efficacy and satisfaction, 

potentially buffering the effects of less favourable personality 

profiles. Recent work on teacher performance further suggests 

that personality traits, perceived organisational support, self-

efficacy, and job satisfaction operate in combination, with job 

satisfaction often mediating the effects of personality and 

support on performance, reinforcing the idea that these 

constructs should be examined together rather than in isolation. 

For senior secondary school teachers, these dynamics may be 

especially salient given the high academic stakes and complex 

socio-emotional demands of working with adolescents. Studies 

of senior high school teachers reveal that good classroom 

management, even under stress, is strongly associated with 

better performance indicators, while job satisfaction, although 

sometimes weaker as a direct predictor, still contributes to 

overall well-being and effectiveness. Theoretical and empirical 

evidence, therefore, points toward a model in which teacher 

personality provides dispositional tendencies, school conditions 

shape job satisfaction, and these together influence the adoption 

and sustainability of effective classroom management practices. 

This synthesis underscores the need for policies and 

professional development that simultaneously address teacher 

selection, support systems, and classroom practice to enhance 

outcomes for both teachers and students at the senior secondary 

level. 

 

5. Limitations of the Study 

This theoretical review has several limitations that should be 

acknowledged when interpreting its conclusions. First, the 

review adopted a narrative rather than systematic meta-analytic 

approach, which allowed for broad coverage but did not 

quantify effect sizes or formally assess publication bias across 

studies. Second, the search was limited to English-language 

publications and to accessible databases, which may have led to 

the exclusion of relevant work published in other languages or 

in less visible local journals, particularly in regions where 

senior secondary education faces distinct contextual challenges. 

Third, many of the studies reviewed focus on general school 

teachers, student-teachers, or higher-education instructors rather 

than exclusively on in-service senior secondary school teachers, 

so some inferences about this group are indirect and require 

empirical verification. Finally, the constructs of personality, job 

satisfaction, and classroom management were operationalised 

in diverse ways across studies, which complicates direct 

comparison and limits the ability to propose a single, unified 

measurement framework. 

 

6. Suggestion Future Research 

Future empirical work should more explicitly integrate 

personality, job satisfaction, and classroom management into 

unified conceptual and analytical models focused on senior 

secondary school teachers. Longitudinal studies could examine 

how personality traits, perceived organisational support, and 

evolving job satisfaction jointly predict changes in classroom 

management practices and teacher performance over time, 

helping to clarify causal directions and mediating processes. 

Researchers should also employ validated personality 

inventories and standardized measures of job satisfaction 

alongside robust classroom observation or rating tools, so that 

trait–satisfaction–management relationships can be compared 

across contexts and educational levels. Given the evidence that 

working conditions and stress coping influence both satisfaction 

and performance, future studies might explore how 

interventions such as mentoring, collaborative professional 

learning communities, or stress-management programmes 

modify these relationships for senior secondary teachers. 

In addition, there is a need for cross-cultural research 

examining whether and how the interplay among personality, 

job satisfaction, and classroom management varies across 

educational systems, especially in countries where senior 

secondary education is rapidly expanding or undergoing reform. 

Comparative designs could identify contextual factors—such as 

accountability regimes, class sizes, or support services—that 

strengthen or weaken the links among these constructs, 

informing more tailored policy responses. Finally, future 

theoretical work should refine and test integrated frameworks 

that specify the mechanisms connecting personality traits, 

organisational support, self-efficacy, job satisfaction, and 

classroom management, drawing on recent advances in teacher 

performance research and personality meta-analyses. Such 

frameworks can guide the design of interventions that not only 

develop teachers’ technical management skills but also attend to 

their dispositional strengths and well-being, thereby promoting 

sustainable effectiveness in senior secondary classrooms. 

 

7. CONCLUSION 

This theoretical review examined the interrelationships among 

personality, job satisfaction, and classroom management 

behaviour within the context of senior secondary school 

teaching. Drawing on diverse strands of literature, the review 

underscores that effective classroom management is not merely 

a set of technical strategies but a complex, relational, and 

psychologically grounded practice. Personality traits such as 
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emotional stability, conscientiousness, empathy, and openness 

appear to shape how teachers interpret classroom events, 

regulate their emotions, and select management approaches. In 

parallel, job satisfaction—reflecting teachers’ evaluations of 

their work conditions, recognition, collaboration, and 

professional growth—emerges as a crucial contextual and 

motivational factor influencing sustained engagement and 

effectiveness in classroom management. The synthesis of 

evidence suggests that personality and job satisfaction operate 

in combination rather than in isolation. Personality traits may 

predispose teachers toward particular perceptions and coping 

styles, which in turn influence their level of job satisfaction and 

their classroom management behaviour. At the same time, 

supportive school environments and successful management 

experiences may enhance satisfaction and reinforce adaptive 

management practices, indicating potential reciprocal 

relationships. For senior secondary school teachers, who often 

navigate high academic expectations, adolescent developmental 

challenges, and diverse classrooms, these interconnected 

processes are especially salient. By integrating these constructs 

within a unified conceptual lens, this review addresses a notable 

gap in the literature, where personality, job satisfaction, and 

classroom management have frequently been examined 

separately. The findings highlight the need for teacher 

education, recruitment, and professional development initiatives 

that consider both dispositional characteristics and workplace 

conditions. Policies aimed at strengthening school climate, 

collegial collaboration, and professional support systems may 

not only enhance job satisfaction but also indirectly foster more 

effective classroom management. Ultimately, promoting 

sustainable teacher effectiveness in senior secondary education 

requires attention to the dynamic interplay between who 

teachers are, how they experience their work, and how they 

enact management practices in the classroom. 
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