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Indian Knowledge Systems (IKS) comprise a rich body of indigenous philosophical, ethical, 

pedagogical, and cultural traditions that have historically shaped value formation and 

educational practices in India. In teacher education, IKS provides a strong foundation for value 

education by fostering moral integrity, professional ethics, social responsibility, and cultural 

rootedness among prospective and practising teachers. This paper critically examines the role 

of Indian Knowledge Systems as a framework for value education in teacher education 

programmes through a systematic review of secondary sources, including classical Indian 

texts, contemporary educational literature, policy documents, and selected case studies. The 

study explores the relevance of core IKS principles such as dharma, karma, ahimsa, seva, self-

discipline, and ecological consciousness, highlighting their potential integration into teacher 

education curricula and pedagogical practices. It also discusses key challenges related to 

curricular integration, teacher educators’ preparedness, contextual adaptation, and institutional 

support. The paper proposes pedagogical strategies such as experiential learning, reflective 

practice, community engagement, and interdisciplinary approaches for effective integration of 

IKS in value education. The study concludes that positioning Indian Knowledge Systems as a 

foundational component of value education can significantly enhance the holistic professional 

development of teachers and promote ethically grounded, culturally responsive educators. 
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1. INTRODUCTION 

Education in the Indian intellectual tradition has always been 

perceived as a sacred, value-laden, and transformative 

enterprise, aimed not merely at the transmission of information 

but at the integrated development of the individual and society. 

Ancient Indian educational philosophy conceptualised 

education (śikṣā) as a means for cultivating truth (satya), moral 

discipline (niyama), compassion (karuṇā), social responsibility 

(lokasaṅgraha), and self-realisation (ātma-jñāna), which were 

regarded as essential for both personal fulfilment and social 

harmony (Radhakrishnan, 1951; Sharma, 2017). Knowledge, in 

this tradition, was inseparable from ethical conduct and spiritual 

growth, and the teacher (guru) was viewed as a moral exemplar 

guiding learners toward righteous living and wisdom. The 

ancient gurukula system exemplified this holistic approach, 

wherein education integrated intellectual training with character 

formation, self-discipline, and social responsibility (Altekar, 

1965). Texts such as the Upanishads, Bhagavad Gita, 

Dhammapada, and Jain Agamas articulated educational ideals 

that emphasised ethical action (karma), righteous duty 

(dharma), non-violence (ahimsa), service (seva), and restraint 

(brahmacharya) as foundational to human development 

(Aurobindo, 1997; Bharati, 2019). Thus, value education was 

not treated as an ancillary component but as the core purpose of 

education itself. 

In contemporary educational discourse, teacher education has 

increasingly recognised the critical role of value education in 

preparing teachers who are ethically grounded, socially 

sensitive, and culturally responsive (NCFTE, 2009; Carr, 2007). 

Teachers are expected not only to impart academic knowledge 

but also to shape learners’ moral reasoning, democratic values, 

and social attitudes. However, modern teacher education 

programmes often struggle to meaningfully integrate value 

education, frequently treating it as abstract, fragmented, or 

peripheral to professional training (Kumar, 2014; Sockett, 

2012). This has resulted in a growing concern regarding 

declining professional ethics, instrumental rationality, and 

erosion of cultural connectedness within the teaching 

profession. Indian Knowledge Systems (IKS) offer a 

contextually grounded and philosophically coherent framework 

for addressing these concerns. IKS encompass a vast and 

diverse body of indigenous knowledge rooted in India’s 

philosophical, cultural, ethical, and pedagogical traditions. 

These systems include classical textual traditions such as the 

Vedas, Upanishads, Bhagavad Gita, Buddhist and Jain 

literature, Arthashastra, Nītiśāstra, as well as traditional 

practices related to education, ecology, health, governance, and 

social organisation (Bharati, 2019; Sharma & Kumar, 2021).  

 

 

 

 

 

 

 

 

At their core, IKS integrate cognitive, moral, emotional, and 

spiritual dimensions of learning, thereby offering a holistic 

vision of education aligned with value formation. 

From the perspective of teacher education, IKS provide guiding 

principles that directly relate to professional ethics and practice. 

Concepts such as dharma emphasise professional duty, 

integrity, and accountability; karma underscores reflective and 

responsible action; ahimsa promotes empathy, inclusivity, and 

respect for diversity; seva highlights service-oriented teaching 

and social commitment; and ecological consciousness fosters 

sustainability and harmony with nature (Gandhi, 2001; 

UNESCO, 2017). These principles resonate strongly with 

contemporary expectations of teachers as ethical practitioners 

and agents of social change. The implementation of the 

National Education Policy (NEP) 2020 has further reinforced 

the relevance of Indian Knowledge Systems in teacher 

education. NEP 2020 explicitly calls for the integration of IKS 

across all levels of education to promote ethical reasoning, 

cultural continuity, and holistic development (Government of 

India, 2020). The policy emphasises that teacher education must 

be rooted in India’s cultural and philosophical traditions while 

remaining responsive to contemporary global challenges. It 

advocates value-based education as a means to develop 

responsible citizens and competent, reflective teachers capable 

of nurturing democratic and humane values among learners. 

Despite this policy emphasis, the integration of IKS into teacher 

education remains uneven and faces several challenges, 

including limited curricular space, inadequate preparedness of 

teacher educators, risk of superficial or ritualistic inclusion, and 

tensions between traditional knowledge and modern 

pedagogical frameworks (Joshi, 2022). These challenges 

necessitate a critical and scholarly examination of how Indian 

Knowledge Systems can be systematically and meaningfully 

employed as a foundation for value education in teacher 

preparation programmes. Against this backdrop, the present 

paper critically examines the role of Indian Knowledge Systems 

as a foundational framework for value education in teacher 

education. It explores key IKS principles relevant to teacher 

professionalism, reviews existing literature on value education 

and indigenous knowledge systems, identifies challenges in 

curricular and pedagogical integration, and proposes 

experiential, reflective, and interdisciplinary strategies for 

effective implementation. By situating IKS at the heart of value 

education, the study argues that teacher education can foster 

holistically developed, ethically grounded, and culturally rooted 

educators capable of responding to the complex moral and 

social demands of contemporary education. 
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2. REVIEW OF RELATED LITERATURE 

 

 

Author(s) & Year Title / Publication Objectives of the Study Methodology Major Findings / Conclusions 

Carr (2007) Character in Teaching 
To examine teaching as a moral 

and ethical profession 

Philosophical 
and conceptual 

analysis 

Teaching is inherently a moral practice; 
teachers function as ethical role models, 

influencing learners’ values and character. 

Sockett (2012) 

Knowledge and Virtue 

in Teaching and 
Learning 

To explore the relationship 

between professional knowledge 
and moral virtue in teaching 

Normative and 

philosophical 
inquiry 

Ethical judgment and moral commitment 

are central to teacher professionalism. 

Halstead & Taylor 

(2000) 

Learning and 

Teaching about 
Values 

To analyse the role of values in 

education within democratic 
societies 

Theoretical 

review 

Ethical competence, empathy, and social 

responsibility are essential teacher 
attributes in multicultural contexts. 

Noddings (2013) 

Caring: A Relational 

Approach to Ethics 

and Moral Education 

To establish care ethics as a 
foundation for moral education 

Philosophical 

and educational 

analysis 

Teachers’ caring relationships 

significantly influence students’ moral 

development. 

Dewey (1938) 
Experience and 

Education 

To conceptualise education as a 

moral and experiential process 

Philosophical 

treatise 

Education is grounded in reflective 

experience and moral inquiry 

Campbell (2008) 

The Ethics of 

Teaching as a Moral 
Profession 

To examine ethical dilemmas and 

moral agency in teaching 

Conceptual and 

case-based 
analysis 

Ethical teaching requires continuous self-

reflection and moral judgment 

Kumar (2014) 
Politics of Education 

in Colonial India 

To critique technocratic 

approaches in education 

Historical and 

critical analysis 

Modern education often neglects ethical 

and cultural dimensions in favour of 
technical outcomes. 

Radhakrishnan 

(1951) 
Indian Philosophy 

To explain the Indian 

philosophical foundations of 
education 

Philosophical 
synthesis 

Education aims at self-realisation, ethical 
living, and social responsibility. 

Aurobindo (1997) 
The Foundations of 

Indian Culture 

To articulate holistic education 

rooted in Indian thought 

Philosophical 

exposition 

Education integrates intellectual, moral, 

and spiritual development 

Altekar (2014) 
Education in Ancient 

India 
To analyse ancient Indian 

educational practices 
Historical 
analysis 

Guru–śiṣya relationship fostered moral 
discipline, values, and character formation 

Sharma (2017) 

Indian Knowledge 

Traditions and 

Education 

To explore value transmission in 
Indian pedagogy 

Conceptual 
review 

Values are best learned through lived 
practice, dialogue, and reflection 

Mishra (2018) 

IKS and 

Contemporary 

Education 

To assess the relevance of IKS in 
modern education 

Analytical 
review 

IKS counters instrumentalism and restores 
the ethical purpose of education 

Rao & Paranjpe 

(2016) 

Psychology and 
Indian Traditions 

To examine ethical concepts in 
Indian thought 

Interdisciplinary 
analysis 

Concepts like karma, seva, and ahimsa 
promote moral accountability 

Sharma & Gupta 

(2021) 

IKS in Teacher 

Education 

To study the impact of IKS 

integration on teacher trainees 

Qualitative 

study 

IKS-based modules enhance reflective 

practice and professional ethics 

Singh (2020) 

Value Education 
Practices in Teacher 

Education 

To evaluate IKS-based practices 

in teacher training 

Case study 

method 

Yoga, meditation, and service learning 

improve empathy and commitment 

Shapiro et al. 

(2018) 

Mindfulness in 

Teacher Education 

To assess contemplative practices 

for teacher well-being 

Empirical 
intervention 

study 

Mindfulness enhances emotional 

regulation and ethical awareness 

Kumar (2019) 
Challenges of IKS 

Integration 

To identify barriers in integrating 

IKS 

Policy and 

curriculum 
analysis 

Lack of curricular clarity and teacher 

preparedness hinders integration 

Joshi (2022) 
IKS in Higher 

Education 

To critique the implementation of 

IKS 
Critical review 

Risk of superficial inclusion without 

pedagogical depth 

Kolb (1984) Experiential Learning 
To propose experiential learning 

theory 

Theoretical 

model 

Learning through experience strengthens 

value internalisation 

 

Statement of the Problem 

After going through the reviews, the research problem is stated 

as: 

“Indian Knowledge Systems (IKS) as a Foundation for Value 

Education in Teacher Education”. 

 

3. OBJECTIVES OF THE STUDY 

1. Examine the conceptual foundations of Indian Knowledge 

Systems relevant to value education in teacher education. 

2. Analyse the role of IKS principles in fostering professional 

ethics and the holistic development of teachers. 

 

 

3. Explore pedagogical strategies for integrating IKS into 

teacher education programmes. 

4. Identify challenges and limitations in implementing IKS-

based value education. 

 

Research Questions 

1. What are the core principles of Indian Knowledge Systems 

relevant to value education in teacher education? 

2. How can IKS contribute to the development of 

professional ethics and moral integrity among teachers? 

3. What pedagogical approaches support the effective 

integration of IKS in teacher education? 
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4. What challenges are associated with incorporating IKS into 

value education frameworks? 

 

Operational Definitions 

⮚ Indian Knowledge Systems (IKS): Indigenous systems of 

knowledge developed in India encompassing 

philosophical, ethical, cultural, scientific, and pedagogical 

traditions. 

⮚ Value Education: In this study, value education is a 

structured educational process aimed at developing moral, 

ethical, social, and spiritual values among learners. 

⮚ Teacher Education: In this study, teacher education is a 

formal programme designed to prepare prospective and 

practising teachers with professional knowledge, skills, 

attitudes, and values. 

⮚ Holistic Teacher Development: In this study, holistic 

teacher development are development of cognitive, 

emotional, ethical, social, and spiritual dimensions of a 

teacher’s personality. 

 

4. RESEARCH METHODOLOGY 

The present study adopts a qualitative, descriptive, and 

analytical research design based on a systematic review of 

secondary sources. Data were collected from classical Indian 

texts, contemporary scholarly articles, books, policy documents 

such as NEP 2020, and selected case studies related to teacher 

education and value education. 

Content analysis was employed to identify recurring themes 

related to IKS principles, value education, and teacher 

professionalism. The analysis focused on synthesising 

philosophical insights and pedagogical implications rather than 

empirical measurement, making the study exploratory and 

interpretive in nature (Creswell, 2014). 

 

Analysis and Interpretation  

Research Question 1 

What core principles of Indian Knowledge Systems are 

relevant to value education in teacher education? 

Analysis of the reviewed literature indicates that Indian 

Knowledge Systems articulate a coherent set of ethical 

principles that are directly relevant to value education in teacher 

preparation. Central among these are dharma (righteous 

conduct), karma (moral accountability), ahimsa (non-violence), 

seva (selfless service), and self-discipline (tapas), which 

collectively shape moral reasoning and professional conduct 

(Radhakrishnan, 1951; Aurobindo, 1997). These principles 

emphasise the unity of thought, action, and ethical 

responsibility, positioning values as lived practices rather than 

abstract ideals. The principle of dharma is particularly 

significant in the context of teacher education, as it underscores 

professional duty, integrity, fairness, and commitment to 

learners’ holistic development. Similarly, karma highlights the 

ethical consequences of teachers’ actions, encouraging 

reflective practice and accountability in pedagogical decision-

making. The value of ahimsa extends beyond physical non-

violence to include empathy, inclusivity, respect for diversity, 

and emotional sensitivity in classroom interactions (Gandhi, 

2001; Noddings, 2013). Together, these principles provide a 

philosophically grounded and culturally rooted framework for 

value education in teacher education. 

 

Research Question 2 

How do Indian Knowledge Systems contribute to the ethical 

and professional development of teachers? 

The literature demonstrates that Indian Knowledge Systems 

contribute significantly to the ethical and professional 

development of teachers by integrating personal morality with 

professional practice. The conception of the teacher as a guru, a 

moral exemplar, and guide highlights the role of teachers as 

value carriers rather than mere transmitters of content 

knowledge (Altekar, 2014; Sharma, 2017). This perspective 

emphasises authenticity, integrity, and moral leadership as core 

dimensions of teacher professionalism. Empirical and 

conceptual studies suggest that IKS-based value education 

fosters ethical decision-making, emotional regulation, empathy, 

and social responsibility among teacher trainees (Singh, 2020; 

Sharma & Gupta, 2021). Practices such as yoga, meditation, 

and reflective self-study cultivate self-awareness and inner 

discipline, enabling teachers to respond constructively to ethical 

dilemmas and classroom challenges. As a result, teachers 

develop a reflective professional identity grounded in ethical 

sensitivity and social commitment, aligning with contemporary 

expectations of democratic and inclusive education. 

 

Research Question 3 

What challenges are associated with integrating Indian 

Knowledge Systems into teacher education programmes? 

Despite its potential, the integration of Indian Knowledge 

Systems into teacher education faces several challenges, as 

highlighted in the literature. One major concern is the lack of 

curricular clarity regarding the selection, organisation, and 

pedagogical translation of IKS concepts into teacher education 

syllabi (Kumar, 2019). In many cases, IKS content is 

introduced in a fragmented or superficial manner, limiting its 

impact on value formation. 

Another significant challenge is the inadequate preparedness of 

teacher educators to engage critically and pedagogically with 

Indian Knowledge Systems. Scholars note that insufficient 

training, limited interdisciplinary exposure, and apprehensions 

regarding contextual relevance and inclusivity hinder effective 

implementation (Joshi, 2022). Additionally, there is a risk of 

ritualistic or ideological presentation of IKS without reflective 

or experiential engagement, which may undermine its 

educational value. These challenges underscore the need for 

systematic frameworks and institutional support for meaningful 

integration. 

 

Research Question 4 

What pedagogical strategies can facilitate effective 

integration of IKS-based value education in teacher 

education? 
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The analysis indicates that pedagogical strategies grounded in 

experiential and reflective learning are most effective for 

integrating Indian Knowledge Systems into teacher education. 

Approaches such as community engagement, service learning, 

reflective journaling, dialogue-based pedagogy, and 

interdisciplinary learning enable teacher trainees to internalise 

values through lived experience rather than passive instruction 

(Dewey, 1938; Kolb, 1984). 

Studies suggest that incorporating yoga, meditation, 

mindfulness practices, and community service activities rooted 

in seva and ahimsa enhances emotional balance, empathy, and 

ethical awareness among teacher trainees (Singh, 2020; Shapiro 

et al., 2018). Reflective practices further encourage critical self-

examination and alignment of personal values with professional 

responsibilities. These strategies ensure that Indian Knowledge 

Systems function as a dynamic and living tradition capable of 

addressing contemporary educational challenges. 

 

5. DISCUSSION  

Objective 1: To examine the conceptual foundations of 

Indian Knowledge Systems relevant to value education 

In relation to the first objective, the study establishes that Indian 

Knowledge Systems provide a coherent, philosophically 

grounded, and holistic foundation for value education in teacher 

education. The analysis of classical Indian texts and 

contemporary scholarship reveals that IKS conceptualises 

education as a process of integral human development 

encompassing intellectual, moral, emotional, social, and 

spiritual dimensions (Radhakrishnan, 1951; Aurobindo, 1997). 

Unlike reductionist models that view education primarily in 

terms of skill acquisition or employability, IKS situates values 

at the core of educational purpose. 

Central IKS concepts such as dharma, karma, ahimsa, seva, 

and self-discipline function as guiding ethical principles that 

inform both personal conduct and professional responsibility. 

These concepts emphasise the alignment of knowledge with 

moral action, reinforcing the idea that education must cultivate 

character alongside competence. The discussion highlights that 

such a holistic philosophical orientation is particularly relevant 

in teacher education, where the moral disposition of teachers 

directly influences learners and the broader social fabric. Thus, 

IKS offers a culturally resonant and ethically robust framework 

for value education that aligns with contemporary calls for 

holistic teacher development. 

 

Objective 2: To analyse the role of IKS in fostering 

professional ethics and holistic development in teacher 

education 

Addressing the second objective, the study demonstrates that 

Indian Knowledge Systems contribute significantly to the 

development of professional ethics, reflective practice, and 

moral integrity among teachers. The conception of the teacher 

as a guru, a moral exemplar, and guide underscores the ethical 

dimension of teaching as a vocation rooted in service and social 

responsibility (Altekar, 2014; Sharma, 2017). This perspective 

shifts the focus of teacher education from technical proficiency 

alone to the cultivation of ethical sensitivity, empathy, and 

accountability. 

The findings suggest that IKS-based practices such as 

meditation, yoga, and reflective self-study play a critical role in 

nurturing self-awareness, emotional regulation, and ethical 

decision-making among teacher trainees (Singh, 2020). These 

practices enable teachers to engage in continuous self-reflection 

and align their personal values with professional 

responsibilities. By fostering inner discipline and moral clarity, 

IKS supports the holistic professional development of teachers, 

equipping them to address ethical dilemmas, classroom 

diversity, and social challenges with sensitivity and integrity. 

 

Objective 3: To propose pedagogical strategies for effective 

integration of IKS-based value education 

In relation to the third objective, the study identifies several 

pedagogical strategies that emerge as effective for embedding 

Indian Knowledge Systems within teacher education 

programmes. The discussion highlights reflective journaling, 

dialogue-based learning, interdisciplinary integration, 

experiential learning, and community engagement as key 

approaches that translate IKS principles into lived educational 

experiences (Dewey, 1938; Kolb, 1984). 

Reflective journaling encourages teacher trainees to critically 

examine their beliefs, actions, and professional identities in 

light of ethical principles derived from IKS. Dialogue-based 

learning fosters openness, critical inquiry, and respect for 

diverse perspectives, aligning with the dialogic traditions of 

Indian philosophy. Interdisciplinary integration allows IKS 

concepts to be connected meaningfully with contemporary 

educational theories, psychology, sociology, and pedagogy, 

thereby avoiding isolation or tokenism. Experiential practices 

such as service learning and community-based projects rooted 

in seva enable trainees to internalise values through action, 

reinforcing the transformative potential of value education. 

 

Objective 4: To identify challenges in integrating Indian 

Knowledge Systems into teacher education programmes 

Addressing the fourth objective, the study identifies several 

structural and pedagogical challenges that constrain the 

effective integration of Indian Knowledge Systems into teacher 

education. One of the major issues is curriculum overload, 

wherein teacher education programmes already face pressure to 

accommodate extensive content related to pedagogy, 

assessment, technology, and policy frameworks, leaving limited 

space for systematic value education (Kumar, 2019). 

Another critical challenge is the lack of adequately trained 

teacher educators capable of engaging with IKS in a critical, 

interdisciplinary, and pedagogically sound manner. Without 

appropriate professional development and academic support, 

there is a risk of superficial or ritualistic inclusion of IKS 

content, which may undermine its educational purpose (Joshi, 

2022). Additionally, concerns regarding contextual adaptation, 

inclusivity, and relevance to diverse learner populations pose 

significant challenges. These findings underscore the need for 

institutional commitment, curriculum redesign, and capacity-
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building initiatives to ensure that IKS-based value education is 

meaningful, inclusive, and sustainable. 

Challenges of Integrating Indian Knowledge Systems into 

Teacher Education 

 

Lack of Curricular Clarity and Standardisation 

One of the primary challenges in integrating IKS into teacher 

education is the absence of clearly defined curricular 

frameworks. IKS is often introduced in a fragmented or 

superficial manner, without well-articulated learning outcomes, 

progression levels, or assessment strategies. This lack of 

standardisation makes systematic implementation across 

institutions difficult. 

 

Insufficient Preparedness of Teacher Educators 

Many teacher educators lack formal training or academic 

exposure to Indian Knowledge Systems. As a result, they may 

feel unprepared to interpret, contextualise, and pedagogically 

translate IKS concepts into contemporary classroom practices. 

This limitation affects both the depth and quality of integration. 

 

Risk of Ritualistic or Tokenistic Inclusion 

There is a tendency to incorporate IKS elements symbolically, 

such as isolated references to yoga, meditation, or traditional 

texts, without critical engagement or pedagogical integration. 

Such tokenism reduces IKS to cultural symbols rather than 

treating it as a living, reflective knowledge tradition. 

 

Concerns of Contextual Relevance and Inclusivity 

Integrating IKS in diverse, pluralistic classrooms raises 

concerns regarding inclusivity and relevance. Without careful 

contextualization, IKS-based content may be perceived as 

culturally exclusive or misaligned with secular educational 

principles, particularly in multicultural teacher education 

settings. 

 

Overloaded Teacher Education Curriculum 

Teacher education programmes already face curricular 

saturation due to regulatory requirements and competency-

based frameworks. Introducing IKS without restructuring 

existing courses often leads to content overload, limiting 

meaningful engagement with value education components. 

 

Limited Empirical Research and Assessment Tools 

There is a scarcity of empirical studies and validated tools to 

assess the impact of IKS-based value education on teacher 

professionalism, ethical development, and classroom practice. 

This limits evidence-based policy decisions and large-scale 

implementation. 

 

Institutional and Policy-Level Constraints 

Although NEP 2020 advocates the integration of IKS, 

institutional support in terms of funding, instructional 

resources, and academic autonomy remains uneven. Without 

sustained policy backing, implementation often remains 

aspirational rather than operational. 

Balancing Traditional Knowledge with Contemporary 

Pedagogy 

Another significant challenge lies in reconciling traditional IKS 

concepts with modern pedagogical approaches, digital learning 

environments, and global educational standards. Failure to 

achieve this balance may result in either over-traditionalization 

or dilution of core IKS principles. 

 

Implications of the Study 

Curriculum Design and Reform: 

The study suggests that Indian Knowledge Systems–based 

value components can be meaningfully integrated across 

foundations, pedagogy, and practicum courses in teacher 

education, ensuring coherence rather than isolated value 

modules. 

 

Professional Development of Teacher Educators: 

There is a need for structured orientation and capacity-building 

programmes to equip teacher educators with conceptual clarity 

and pedagogical skills related to IKS and value education. 

 

Pedagogical Innovation: 

Adoption of reflective journaling, experiential learning, dialogic 

teaching, yoga, meditation, and service learning can strengthen 

the internalisation of values among teacher trainees. 

 

Strengthening Practicum Experiences: 

School internships and community engagement activities can be 

aligned with IKS principles to promote ethical sensitivity, 

social responsibility, and reflective professional practice. 

 

Policy and Institutional Alignment: 

The findings reinforce the objectives of NEP 2020 by providing 

a pedagogical and philosophical rationale for embedding IKS in 

teacher education curricula and institutional practices. 

 

Cultural Continuity and Global Ethics: 

Value education grounded in IKS can help prepare teachers 

who are culturally rooted yet capable of promoting universal 

ethical values such as empathy, justice, and sustainability in 

diverse educational contexts. 

 

6. CONCLUSION 

The study affirms that Indian Knowledge Systems offer a 

coherent, contextually grounded framework for value education 

in teacher education. By integrating ethical reasoning, 

philosophical insight, and experiential learning, IKS supports 

the holistic professional development of teachers beyond 

technical competence. While challenges related to curriculum 

design, pedagogical preparedness, and institutional capacity 

persist, these can be addressed through systematic planning, 

innovative pedagogy, and sustained academic support. Aligning 

IKS-based value education with the vision of NEP 2020 holds 

significant potential for preparing ethically conscious, 

reflective, and socially responsible teachers equipped to 

respond to contemporary educational demands. 
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