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This paper examines the role of school administrators in promoting inclusive education for
learners with disabilities in selected schools of Lundazi District, Eastern Province, Zambia.
The study adopted a descriptive survey research design within a case study framework. A
mixed-methods approach was used, combining structured questionnaires and semi-structured
interviews. The total sample comprised 50 participants, including 15 school administrators
(headteachers and deputy headteachers), 25 classroom teachers, and 10 parents of learners with
disabilities. Quantitative data were analysed using descriptive statistics (frequencies,
percentages, means, and standard deviations), while qualitative data were analysed How to Cite this Article
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implemented. The paper concludes that administrators in Lundazi District act as committed but
under-resourced change agents. It recommends mandatory leadership training in inclusive
education, increased funding for assistive resources and infrastructure, and stronger district-
level professional support systems.
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1. INTRODUCTION

Inclusive education has become one of the most widely
promoted global educational reforms, grounded in the principle
that every child—regardless of disability, socio-economic
status, gender, or learning difficulty—has a right to quality
education within mainstream schooling systems. The
international shift toward inclusive education is strongly
aligned with human rights frameworks and global commitments
such as Education for All and the Sustainable Development
Goals (SDGs). For developing countries such as Zambia,
inclusive education is particularly significant because it offers a
pathway for reducing marginalisation and improving
educational access for children with disabilities, who have
historically been excluded from formal schooling.

However, the translation of inclusive education policy into
practice remains one of the most persistent challenges in low-
resource contexts. Many schools, particularly those in rural
settings, lack the necessary infrastructure, trained personnel,
assistive devices, and teaching-learning materials to effectively
support learners with disabilities. Moreover, inclusive education
requires strong leadership, strategic planning, and continuous
monitoring—responsibilities that largely fall on school
administrators such as headteachers and deputy headteachers.
These administrators serve as the link between national policy
directives and actual school-level implementation.

In Lundazi District, Eastern Province of Zambia, schools
operate within a predominantly rural socio-economic
environment characterised by poverty, remoteness, and limited
access to government support services. The study site,
therefore, represents a typical rural Zambian context where
inclusive education is expected to be implemented despite
persistent structural and resource constraints. The thesis on
which this paper is based investigated the role of school
administrators in promoting inclusive education for learners
with disabilities and examined the challenges they face as well
as strategies they employ.

This paper is an academic extract from the thesis and is
structured to provide a clear methodology-based presentation of
results in tabular form, supported by discussion and
interpretation.

2. RESEARCH OBJECTIVES

The study sought to examine how school administrators

contribute to the promotion of inclusive education and the

barriers that hinder their effectiveness.

Specifically, the study explored:

1. Administrators’ understanding
inclusive education.

2. Availability of resources necessary for inclusive education.

3. Strategies used by administrators to promote inclusion.

4. Challenges faced in implementing inclusive education.

and attitudes toward

3. METHODOLOGY

3.1 Research Design

The study adopted a descriptive survey research design
within a case study framework. This design was selected

because it allows the researcher to describe attitudes, practices,
and challenges experienced by a defined group of participants
while still providing contextual depth through a case study
approach. The design also enabled the use of mixed methods
(quantitative and qualitative), strengthening triangulation and
credibility.

3.2 Study Site

The study was conducted in Lundazi District, Eastern
Province of Zambia. The district is predominantly rural, with
limited access to social services and infrastructure. The
selection was purposeful because it represents typical
conditions under which inclusive education implementation
faces challenges, such as poverty and resource scarcity.

3.3 Target Population
The target population included individuals directly involved in
inclusive education implementation:

e Headteachers and deputy headteachers  (school
administrators)

e C(Classroom teachers

e  Parents of children with disabilities

This ensured a multi-stakeholder perspective, improving

validity.

3.4 Sample Size and Sampling

The total sample size was 50 participants, distributed as

follows:

e 15 administrators

e 25 teachers

e 10 parents

Sampling techniques used:

e Purposive sampling for selecting schools and key
participants (administrators and parents).

o Stratified random sampling for selecting teachers,
ensuring diversity across grades/subjects.

3.5 Data Collection Instruments

Two instruments were used:

1. Structured questionnaires (closed-ended Likert scale
items and a few open-ended items) were administered to
administrators and teachers.

2. Semi-structured interviews were conducted with a subset
of administrators and all parent participants, lasting
approximately 30—45 minutes.

3.6 Data Analysis

e Quantitative data were coded and analysed using
descriptive statistics: frequencies, percentages, means, and
standard deviations.

e Qualitative data were analysed using thematic analysis.

3.7 Ethical Considerations

The study followed ethical principles, including informed
consent, confidentiality, anonymity, privacy, and secure
handling of data.
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4. RESULTS
4.1 Demographic Profile of Administrators

Table 1: Gender Distribution of Administrators (N=15)

Gender Frequency Percentage
Male 9 60%
Female 6 40%
This indicates a moderate gender imbalance in school
leadership.
Table 2: Age Distribution of Administrators (N=15)
Age Group Frequency Percentage
30-39 4 26.7%
40-49 7 46.7%
50+ 4 26.7%

Most administrators were in the mid-career stage (40—49 years).

Table 3: Years in Administration (N=15)

Years of Experience Frequency Percentage
<5 years 5 33.3%
5-10 years 6 40%
> 10 years 4 26.7%

The distribution shows a mix of new and experienced leaders.

4.2 Training in Inclusive Education

Table 4: Training in Inclusive Education (N=15)

Training Frequency Percentage
Yes 5 33.3%
No 10 66.7%

A significant majority lacked formal training.
4.3 Administrators’ Understanding and Attitudes

Table 5: Administrators’ Understanding and Attitude (Likert Scale: 5=Strongly
Agree, 1=Strongly Disagree)

Statement Mean SD
Inclusive education is a fundamental right for all 46 0.63
children
I feel confident in my ability to lead inclusive 31 1.05
practices ) )
Students with disabilities are a valuable part of
. 44 0.83
our school community
Including students with disabilities negatively 20 1.07
affects the learning of others ) )
I have a clear understanding of how to adapt the
. . 2.8 1.08
curriculum for diverse learners

The results show high commitment but low self-efficacy and
low curriculum adaptation knowledge.

4.4 Availability of Resources for Inclusion

Table 6: Availability of Key Inclusive Education Resources (N=15

Administrators)
Resource Available & Available but Not
Adequate Inadequate Available
Specialised
Teaching/Learning 0% 26.7% 73.3%
Materials
Accessible
Infrastructure (e.g., 6.7% 20% 73.3%
ramps)
Assistive Devices
(wheelchairs, 0% 13.3% 86.7%
hearing aids)
Special Needs
Edu]zation Teacher 0% 0% 100%

This table reflects extreme resource scarcity.

4.5 Administrative Strategies for Promoting Inclusion

Table 7: Strategies Used by Administrators (N=15)

Strategy Fre&::(;ltly Occ?;;:;la“y Never Used
Advocating for
resources fron% DEBS 80% 20% 0%
Organizing
community 53.3% 33.3% 13.3%
sensitization
Facilitating teacher 60% 26.7% 13.3%
peer support
Organising specific
teacher training on 20% 40% 40%
inclusive education
Developing
Individualised Support 6.7% 20% 73.3%
Plans

The most frequently used strategies were advocacy and peer
support, while structured strategies such as individualised plans
were rare.

5. DISCUSSION

5.1 Administrators’ Attitudes versus Practical Capacity

One of the most striking findings is the clear gap between
administrators’ positive attitudes and their implementation
capacity. Table 5 shows strong agreement that inclusive
education is a right (Mean=4.6) and that learners with
disabilities are valuable members of the school community
(Mean=4.4). At the same time, administrators reported limited
confidence in their leadership capacity (Mean=3.1) and limited
curriculum adaptation understanding (Mean=2.8).

This indicates that inclusive education in Lundazi District is not
resisted ideologically. Instead, the challenge lies in the system’s
failure to equip administrators with the professional tools
required to lead inclusive reforms. This is reinforced by
interview narratives where administrators stated that they
believe in inclusion but feel “lost” due to a lack of skills.
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5.2 Training Deficit as a Structural Barrier

Table 4 shows that 66.7% of administrators had not received
formal training in inclusive education. This is critical because
administrators serve as instructional leaders and policy
implementers. Without training, they may lack knowledge on
disability categories, individualised support planning, teacher
coaching, classroom accommodations, and resource
mobilisation strategies.

The absence of training also explains why administrators rarely
implement more knowledge-intensive strategies. For example,
Table 7 shows that 73.3% never developed individualised
support plans. This is not necessarily due to unwillingness, but
rather due to lack of technical expertise and institutional
support.

5.3 Resource Constraints and Infrastructure Challenges
Table 6 demonstrates that inclusive education in Lundazi
District is constrained by extreme scarcity of resources. Most
schools lacked specialised materials (73.3% not available),
accessible infrastructure (73.3% not available), and assistive
devices (86.7% not available). Most critically, 100% of schools
lacked trained special education teachers.

This finding suggests that inclusion is being attempted in a
context where schools lack even basic conditions required for
access. For instance, if classrooms are inaccessible due to stairs
and a lack of ramps, learners with mobility impairments may
remain excluded despite administrators’ positive attitudes.
Interview narratives reinforced this reality, with administrators
reporting that children using crutches remain at home due to a
lack of ramps, and that learners with visual impairments rely on
peers to read for them due to the absence of Braille and large-
print materials.
5.4 Strategy Patterns: Informal
Collaboration

Administrators reported frequent advocacy for resources (80%
frequently used) and teacher peer support (60% frequently
used). These strategies reflect a form of “adaptive leadership”
where administrators attempt to compensate for systemic
deficiencies through informal mechanisms.

However, the underuse of structured strategies—such as
training organisation (only 20% frequently used) and
individualised support planning (only 6.7% frequently used)—
shows that inclusion is being promoted mainly through general
encouragement rather than evidence-based special needs
interventions.

Community sensitisation was moderately used (53.3%
frequently), which reflects awareness that societal attitudes
contribute to exclusion. In rural contexts, disability stigma can
discourage school attendance and parental cooperation.
Administrators, therefore, use community meetings to promote
acceptance and encourage enrollment.

Advocacy and

5.5 Implications for Policy and Practice
The results indicate that administrators are functioning in a
system where inclusive education is expected but not

institutionally supported. The administrators’ role becomes a
balancing act between policy compliance and resource scarcity.
This leads to reliance on coping strategies rather than
sustainable, inclusive structures.

For inclusive education to be effectively implemented,
policymakers must recognise that leadership commitment alone
is insufficient. Administrators require training, professional
mentoring, district-level support, and financial allocation for
inclusive infrastructure and assistive resources.

6. CONCLUSION

This paper concludes that school administrators in Lundazi
District play a critical role in promoting inclusive education and
demonstrate a strong philosophical commitment to inclusion.
However, their effectiveness is significantly limited by a lack of
training, the absence of specialised personnel, severe resource
shortages, and inadequate infrastructure. The findings highlight
a major policy-practice gap where inclusive education is
mandated but not adequately resourced.

7. Recommendations

Based strictly on the study findings, the

recommendations are proposed:

1. Mandatory inclusive education leadership training for
headteachers and deputy headteachers.

2. Provision of specialised learning materials and assistive
devices in rural schools.

3. Recruitment and deployment of trained special education
teachers (since 100% of schools lacked them).

4. Infrastructure upgrades (ramps, accessible classrooms,
inclusive toilets).

5. District-level professional support structures (mentorship,
monitoring, and school-based inclusive education
committees).

following
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