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1. INTRODUCTION

1.1 The Conceptual Framework

The word ‘Education’ finds its roots in the Latin ‘educere’,
which means to ‘lead out’ or ‘draw forth’ the latent potential of
an individual. In the Indian tradition, this is synonymous with
Vidya the illumination of the mind. Parallelly, ‘Sahitya’
(Literature) is derived from the Sanskrit word ‘Sahit’,
signifying ‘togetherness’ or ‘that which is for the collective
good.’

Historically, education and literature were never viewed as
separate silos. From the oral traditions of the Vedasto the
sophisticated dramas of Kalidasa, Sahitya was the primary
medium through which the principles of logic, ethics,
sociology, and aesthetics were imparted. However, in the
contemporary era, the rise of a purely utilitarian, exam-oriented
pedagogical model has relegated literature to a secondary
"aesthetic" pursuit. This paper argues that such a separation is
detrimental to the holistic development of the learner.
Education without Sahitya risk producing "informed machines"
rather than "enlightened citizens."

1.2 The Crisis of Utilitarianism

In the 21st century, the educational landscape is increasingly
dominated by STEM (Science, Technology, Engineering, and
Mathematics) and vocational training. While these are essential
for economic survival, they often fail to address the "human"
aspect of the student. We are currently witnessing a global shift
toward "Mechanical Education," where the focus is on data
processing rather than value processing.

Literature serves as the essential counterbalance to this trend.
As Martha Nussbaum (2010) 7! argues, the humanities are vital
for democracy because they cultivate the '"narrative
imagination" the ability to see the world through the eyes of
another. When a student reads a poem by Rabindranath Tagore
or a short story by Munshi Premchand, they are not just
learning language; they are engaging in a deep psychological
and sociological inquiry. They are learning to navigate the
nuances of human emotion, the complexities of social justice,
and the beauty of linguistic diversity.

1.3 Literature as a Pedagogical Laboratory

Literature is not merely a subject to be studied; it is
a methodology. It provides a "safe laboratory” where students
can experiment with difficult concepts death, betrayal, heroism,
and sacrifice without the real-world consequences. For an
educator, Sahitya is a tool to bridge the gap between abstract
theory and lived experience.

For instance, teaching the concept of "Social Inequality"
through a textbook definition is rarely as impactful as reading
Premchand’s 'Kafan' or 'Godaan'. The literary narrative creates
an emotional resonance that anchors the educational lesson in
the student’s long-term memory. This process transforms
"information" into "wisdom" (Viveka).

1.4 The Indian Context and NEP 2020

In the Indian educational context, the National Education Policy
(NEP) 2020 has brought a renewed focus on the integration of
Indian languages and literature into the mainstream curriculum.

It recognizes that learning in one’s mother tongue
(Matrubhasha) and engaging with regional Sahitya is crucial
for cognitive development and cultural identity.

The policy emphasizes Multilingualism and Interdisciplinary
studies, suggesting that a scientist who understands poetry or a
historian who appreciates local folk tales is better equipped to
serve society. This research paper aims to explore how this
vision can be practically implemented in classrooms to move
beyond rote learning toward a more integrated, literary-based
educational model.

1.5 PROBLEM
OBJECTIVES
Despite the recognised importance of literature, there is a
visible gap in how it is integrated into modern curricula. The
current pedagogical approach often treats literature as a
"memory task" (memorising dates, authors, and summaries)
rather than an "exploratory task."

STATEMENT AND RESEARCH

The primary objectives of this study are:

1. To analyse the historical evolution of the relationship
between Sahitya and Shiksha.

2. To investigate the cognitive benefits of literary
engagement, specifically regarding empathy and critical
thinking.

3. To propose strategies for integrating regional and
vernacular literature into modern pedagogy as per NEP
2020 guidelines.

4. To examine the role of the educator in facilitating a
"literary-sensitive" classroom environment.

Section 2: Historical Perspective — Sahitya as the Original

Classroom

2.1 The Vedic and Upanishadic Era: Oral Sahitya as

Pedagogy

In ancient India, education (Shiksha) and literature (Sahitya)

were inseparable. The Guru-Shishya Parampara did not rely on

dry textbooks but on the musicality and metaphorical depth of

Sanskrit verse. The Vedas and Upanishads were not merely

religious texts; they were pedagogical tools designed to enhance

memory, phonetics (Shiksha-Vedanga), and philosophical
inquiry.

e Sutras and Mantras: The use of rthythmic poetry served a
dual purpose it facilitated the memorization of complex
laws and scientific observations while ensuring the
preservation of the "purity of sound."

e The Upanishadic Dialogue: Much of ancient Indian
"literature" is structured as a conversation (e.g., Nachiketa
and Yama). This represents the earliest form of Inquiry-
Based Learning, where literary narrative serves as the
framework for deep psychological and existential
education.

2.2 The Epics and Puranas: Value Education through
Narrative

The Ramayana and ~ the Mahabharata functioned as  the
"Universal Curriculum" for the Indian masses. They represent a
transition from abstract philosophy to Applied Ethics.
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e Kavya-Shastra (Poetics): Ancient scholars like Bharata
Muni (in Natyashastra) argued that literature and drama
provide Rasa (aesthetic emotion), which is essential for
learning.

e Panchatantra & Jataka Tales: These are perhaps the
world’s oldest examples of Cognitive Scaffolding. By
using animal fables, complex political and social strategies
(Niti) were taught to young princes and students in an
accessible, literary format.

2.3 The Bhakti Movement: Democratization of Education

During the medieval period, the relationship

between Sahitya and education underwent a radical shift.

The Bhakti and Sufi movements moved education out of the

elite Sanskrit circles and into the Jan-Bhasha (people’s

languages).

e Vernacular Pedagogy: Figures like Kabir, Tulsidas,
Mirabai, and Tukaram used Sahitya (Dohas, Bhajans, and
Abhangs) to educate the common man on social equality,
devotion, and ethics.

e Impact: Literature became a tool for Social Reform.
Education was no longer just about rote learning of
scriptures; it became a lived experience of moral and
spiritual awakening through the medium of regional poetry.

2.4 The Colonial Intervention: The Great Divorce

The 19th century marked a "Tectonic Shift" with Macaulay’s

Minute (1835). Colonial education introduced a binary:

"Scientific/Useful Knowledge" (English) Vvs.

"Superstitious/Aesthetic Knowledge" (Indigenous Sahitya).

e Marginalization of the Mother Tongue: English
literature (Shakespeare, Milton) was introduced to create a
class of "interpreters," while Indian Sahitya was dismissed.
This created a psychological gap where the student’s lived
reality (home language) was separated from their academic
life (school language).

e The Loss of Holistic Learning: Education became
"Industrial" focused on creating clerks. The "Aesthetic and
Moral" education provided by local literature was replaced
by the "Functional and Administrative" education of the
British Empire.

2.5 The Nationalist Revival: Tagore and Gandhi

In response to colonial mechanization, Indian thinkers sought to

reunite Sahitya with Shiksha.

e Rabindranath Tagore: At Visva-Bharati (Shantiniketan),
Tagore integrated music, dance, and literature into the daily
curriculum. He believed that a child’s imagination is stifled
by "factory-style" schools and that Sahitya is the only way
to keep the spirit alive.

e Mahatma Gandhi’s Nai Talim: Gandhi emphasized that
education should be rooted in the culture and craft of the
land. He saw the "stories of the soil" (Folk Literature) as
essential for building a self-reliant (Atmanirbhar)
character.

Section 3: Cognitive and Psychological Dimensions — The
Architecture of the Mind

3.1 Literature and the Development of ‘Theory of Mind’

(ToM)

Psychologically, one of the most significant contributions

of Sahitya to education is the development of Theory of Mind

(ToM). This is the cognitive ability to understand that others

have beliefs, desires, and intentions different from one’s own.

e Narrative Immersion: When a student engages with a
novel or a character-driven poem, they are forced to "step
into the shoes" of the protagonist. This mental simulation
activates the same neural networks used for real-life social
interactions.

e Empathy as a Cognitive Skill: Unlike a science textbook
that provides facts, literature provides simulated
experiences. By navigating the internal conflicts of
characters (e.g., the moral dilemmas of Arjun in the Gita or
the struggles of Hori in Premchand’s Godaan), the
student’s brain practices empathy as a cognitive exercise,
not just an emotional one.

3.2 Cognitive Scaffolding and Linguistic Mastery

From a pedagogical perspective, Sahitya serves as a high-level

tool for language acquisition and cognitive scaffolding.

e Contextual Vocabulary: Literature introduces vocabulary
within a "meaningful context" rather than through rote
memorization. This leads to better retention and the ability
to understand nuance, irony, and metaphor—essential
components of high-level intelligence.

e The "Fifth Skill" of Language: While standard education
focuses on LSRW (Listening, Speaking, Reading, Writing),
literature adds the Thinking skill. It challenges the brain to
decode layers of meaning, fostering Metacognition
(thinking about one’s own thinking).

3.3 The '"Aesthetic Churning" (Rasa) and Emotional

Intelligence (EQ)

In the Indian psychological tradition, the concept of Rasa (as

defined in Natyashastra) is vital to education. Sahitya creates

an "aesthetic distance" that allows students to process complex
emotions safely.

e Catharsis and Wellbeing: Literature provides a vent for
suppressed emotions. In an era where student anxiety and
depression are at an all-time high, engaging with poetry
and prose acts as a therapeutic "safe space."”

o Refining the Ego: Literature humbles the learner by
exposing them to the vastness of human experience. It
shifts the focus from the "I" (Self-centeredness) to the
"We" (Collective consciousness), which is the ultimate
goal of psychological maturity in education.

3.4 Critical Thinking and the Resistance to Dogma
Cognitively, a student trained in Sahitya is less likely to be
susceptible to propaganda or narrow-mindedness.

e Ambiguity and Nuance: Science and Math often seek a
"single correct answer." Literature, however, teaches the
brain to sit with ambiguity. It shows that two opposing
truths can exist simultaneously. This builds "Cognitive
Flexibility" the ability to adapt to new information and
complex social realities.
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e Analytical Rigor: Deconstructing a poem or analyzing the
structure of a play requires the same logical rigor as
solving a mathematical theorem. It involves pattern
recognition, identifying cause-and-effect, and synthesizing
disparate pieces of information into a coherent whole.

Section 4: Sahitya and Value-Based Education — The Moral
Compass

4.1 The Concept of ‘Literature as a Moral Mirror’
Value-based education (VBE) is an approach that prioritizes the
ethical, moral, and emotional development of students over
mere academic memorization. Literature serves as a "moral
mirror" to human behavior, presenting learners with ethical
choices and social norms in a safe, reflective environment.
Unlike didactic instructions, Sahitya provides wisdom through
delight; it has its origin in pleasure but its end in offering
discernment to its readers.

4.2 Proponents of Progressive Literature: Premchand and

Tagore

Indian literary giants have long argued that the purpose of

literature is not just entertainment but social and moral

awakening.

e Munshi Premchand’s Social Realism: Premchand
famously redefined the purpose of literature in his
speech "Sahitya ka Uddeshya", urging writers to stop being
mere entertainers and become socially responsible
educators. Through stories like '‘Kafan'or 'Godaan', he
forced readers to face '"grim realities" to foster
determination and empathy for the downtrodden.

e Rabindranath Tagore’s Universalism: Tagore used
literature to teach wuniversal human passions love,
compassion, and harmony beyond traditional models. His
works, such as 'Kabuliwallah', emphasize an analytical
focus on the marginalized, teaching students to value the
"oneness of human experience".

4.3 Santa Sahitya and Traditional Wisdom

The Bhakti and Santa Sahitya

(Saints' literature) remain the bedrock of moral education in

India.

o Kabir and Tulsidas: Their verses (Dohas) are effectively
"micro-pedagogy," condensing complex ethical systems
into simple, rhythmic poetry that students can -easily
internalize.

e Panchatantra and Fables: These ancient texts are
inseparable from Indian educational thought, utilizing
fables to model moral decision-making and character
formation from a foundational age.

4.4 Contemporary Relevance: NEP 2020 and Ethical

Reasoning

The National Education Policy (NEP) 2020 marks a paradigm

shift by explicitly embedding constitutional values, ethical

reasoning, and cultural literacy into the formal curriculum.

e Character Building: NEP 2020 aims to move away from
rote learning toward "learning how to learn," with the goal

of creating holistic individuals equipped with 21st-century
values like empathy, integrity, and social responsibility.

e Integrating Dharma: The policy draws on the principle
of Dharma not as religion, but as a framework for duty,
rights, and conduct to guide students toward becoming
ethically grounded global citizens.

Section 5: Contemporary Frameworks — NEP 2020 and the

Renaissance of Indian Sahitya

5.1 The Strategic Shift: From Colonial to Indigenous

Paradigms

The National Education Policy (NEP) 2020 marks a historic

departure from the "Macaulayan" system of education. For the

first time in post-independence India, a policy explicitly
identifies Indian Knowledge Systems (IKS)and regional

Sahitya as the foundation of a modern curriculum. The

framework argues that for education to be effective, it must be

"rooted in the Indian ethos" while remaining "global in

outlook."

e Linguistic Identity: The policy recognizes that language is
not just a mode of communication but a "storechouse of
culture." By promoting the Mother Tongue as the medium
of instruction (wherever possible), the NEP ensures that
students are not alienated from the literature of their own
soil.

e Cultural Continuity: Section 4.29 of the NEP 2020
emphasizes the "relevance of Indian classical languages
and literature," ensuring that the wisdom of
the Upanishads, Kural, and Sangam literature is integrated
into contemporary textbooks.

5.2 Multilingualism as a Cognitive Advantage

Unlike previous frameworks that viewed multiple languages as

a burden, NEP 2020 celebrates Multilingualism as a cognitive

asset.

e The Three-Language Formula: By exposing students to
literature in at least three languages (including two
indigenous ones), the policy fosters a "Comparative
Literary" approach. This allows a student in Uttar Pradesh
to read Subramania Bharati and a student in Tamil Nadu to
read Mahadevi Varma, creating a psychological thread of
national integration.

o Flexibility and Choice: The removal of rigid silos
between "Arts" and "Sciences" allows a Physics student to
study Sanskrit Poetics or a Commerce student to engage
with Contemporary Hindi Drama. This interdisciplinary
approach mirrors the holistic education system of ancient
Indian universities like Nalanda and Takshashila.

5.3 Integrating IKS (Indian Knowledge Systems)

A core component of the new framework is the integration

of Indian Knowledge Systems across all levels of schooling.

e Sahitya as History and Science: The NEP encourages
using literary texts to teach history, ethics, and even early
scientific observations (e.g., Varahamihira or Aryabhata’s
verses). This makes the "dry" subjects more relatable and
culturally grounded.
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e Oral Traditions and Folklore: For the first time, tribal
and folk literature (Lok Sahitya) is being recognized as a
valid source of pedagogical knowledge. This democratizes
the classroom, giving voice to marginalized narratives and
indigenous wisdom.

5.4 The Role of Technology in Modern Sahitya

While the NEP 2020 is rooted in tradition, it is "future-ready" in

its approach to technology.

o Digital Libraries: The policy proposes the creation of a
National Digital Library to make rare literary manuscripts
and regional masterpieces accessible to every student with
a smartphone.

e Virtual Storytelling: The use of Al, Augmented Reality
(AR), and podcasts to bring Sahitya to life reflects the
policy’s commitment to making literature engaging for the
"Alpha Generation" (digital natives).

Section 6: Challenges and Future Directions — Bridging the

Gap

6.1 The "Utilitarian Trap" and the Neglect of Aesthetics

The primary challenge in integrating Sahitya (Literature) into

modern education is the pervasive utilitarian mindset. In a

globalized economy, education is frequently reduced to

"Human Capital Formation."

e The Science-Humanities Binary: There is an unfortunate
societal hierarchy where STEM subjects are seen as
"productive" and Literature is seen as a "hobby." This
results in students (and parents) deprioritizing literary
engagement in favor of competitive exam coaching.

e The Rote-Learning Crisis: Even when literature is taught,
the assessment system often kills the "Rasa" (aesthetic joy).
Students are asked to memorize the birth year of a poet or a
one-line summary rather than engaging in a critical debate
about the character's moral choices.

6.2 The Digital Onslaught and the "Attention Economy"

We are living in an era of "Fragmented Attention." The rise of

short-form digital content (Reels, Shorts, and Tweets) has

significantly reduced the "Deep Reading" capacity of students.

o Cognitive Shallowness: The psychological effort required
to read a 400-page novel by Premchand or a complex play
by Kalidasa is often more than a "digital native" is willing
to expend.

e The Translation Gap: While India is a land of many
languages, high-quality, contemporary translations of
regional Sahitya are still lacking. A student in Kerala may
never know the brilliance of a Punjabi poet because of the
"language barrier," despite both being part of the same
national fabric.

6.3 Pedagogical Barriers: The Need for Teacher

Sensitization

As an Assistant Professor, you understand that the teacher is the

bridge. However, many educators are not trained in "Literary

Pedagogy."

e  Monotonous Delivery: If the teacher treats a poem like a
set of facts, the student will treat it like a burden.

e Lack of Resources: Many rural schools lack libraries or
access to diverse literary texts, limiting the scope
of Sahitya to whatever is provided in the standard, often
outdated, government textbook.

6.4 Future Directions: The Path Forward

To realize the vision of NEP 2020, we must move toward

an "Integrated Literary Framework":

1. Gamification and Digital Sahitya: We must meet
students where they are. Using Graphic Novels, Audio-
books, and Interactive Digital Storytelling can make
classical Sahitya relevant to the 21st-century learner.

2. Project-Based Learning (PBL): Instead of exams,
students should be encouraged to rewrite endings of stories,
perform street plays (Nukkad Natak) based on literary
themes, or create "Literary Maps" of their local regions.

3. The "Reading Habit" Revolution: Schools must dedicate
a "Sacred Hour" for non-syllabus reading. This should be a
time for "Reading for Pleasure,” which is the only way to
build lifelong learners.

4. Cross-Disciplinary Integration: Science teachers should
use Science Fiction to discuss ethics; History teachers
should use Historical Fiction to discuss the "human side" of
dates and wars.

Section 7: Conclusion — The Future of an Integrated
Pedagogy

7.1 Synthesizing the Argument

This research has traversed the multifaceted relationship
between Education and Sahitya, illustrating that they are not
distinct disciplines but two sides of the same coin. From the
ancient oral traditions of the Vedas to the progressive mandates
of NEP 2020, it is evident that literature provides the emotional
and ethical framework within which technical knowledge
resides. As explored in the cognitive dimensions, Sahitya is the
most potent tool for developing Theory of Mind, empathy, and
critical thinking skills that are increasingly vital in an
automated world.

7.2 The Role of the Educator as a Bridge

As an Assistant Professor, the burden of this synthesis falls
upon the modern educator. We must move beyond the "banking
model" of education—where information is simply deposited
into students—toward a "dialogic model" inspired by literary
inquiry. The educator must act as a Cultural Facilitator, helping
students decode the layers of meaning in a poem by Nirala or a
play by Kalidasa, and connecting those meanings to
contemporary social realities.

7.3 Final Call to Action: Restoring the Balance

The findings of this paper suggest that for a society to be truly
"literate," it must first be "literary." A person who possesses
technical skill without literary sensitivity is a risk to the social
fabric, as they lack the moral imagination to foresee the human
consequences of their actions. Therefore, the integration
of Indian Knowledge Systems (IKS) and regional Sahitya is not
a step backward into the past, but a leap forward into a more
balanced, humane, and sustainable future.
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7.4 Concluding Thought

In the words of Rabindranath Tagore, "The highest education is
that which does not merely give us information but makes our
life in harmony with all existence." Sahitya is the only medium
that achieves this harmony. By restoring literature to its rightful
place at the heart of the curriculum, we can ensure that our
students do not just "earn a living," but actually "learn how to
live."

REFERENCES

1. Ministry of Education. National education policy 2020.
Government of India; 2020. Available from:
www.education.gov.in

2. National Council of Educational Research and Training.
National curriculum framework 2005. NCERT; 2005.
Available from: ncert.nic.in

3. University Grants Commission. Life skills (Jeevan
Kaushal) curriculum. UGC India; 2019.

4. Bharata Muni. The Natyashastra. Ghosh M, translator.
Manisha Granthalaya; 2003. (Original work published c.
200 BCE-200 CE).

5. Birkerts S. The Gutenberg elegies: the fate of reading in an
electronic age. Faber & Faber; 2006.

6. Ghosh SC. The history of education in modern India,
1757-2012. Oxford University Press; 2013.

7. Nussbaum MC. Not for profit: why democracy needs the
humanities. Princeton University Press; 2010.

8. Qatley K. Such stuff as dreams: the psychology of fiction.
Wiley-Blackwell; 2011.

9. Pathak RP. Philosophical and sociological principles of
education. Pearson Education India; 2012.

10. Tagore R. My reminiscences. Macmillan; 1917.

11. Vygotsky LS. The psychology of art. MIT Press; 1971.

12. Wolf M. Reader, come home: the reading brain in a digital
world. Harper; 2018.

13. Husain N. Research in education (in Hindi). ResearchGate;
2020. Available from: www.researchgate.net

14. Kidd DC, Castano E. Reading literary fiction improves
theory of mind. Science. 2013;342(6156):377-380.

15. Khan N. Role of literature in moral development.
International Journal on Studies in English Language and
Literature. 2014;2(3):7-12.

Creative Commons (CC) License
This article is an open-access article distributed under the terms and
conditions of the Creative Commons Attribution—Non-commercial—
No Derivatives 4.0 International (CC BY-NC-ND 4.0) license. This
license permits sharing and redistribution of the article in any medium
or format for non-commercial purposes only, provided that
appropriate credit is given to the original author(s) and source. No
modifications, adaptations, or derivative works are permitted under
this license.
About the Author

Dr. Ram Naresh is an Assistant Professor in the
Department of Education at Government Girls Post
Graduate College, Banda, Uttar Pradesh, India. He is
engaged in teaching and academic research, with
interests in educational development, pedagogy, and
policy. He contributes to student learning, curriculum
advancement, and scholarly activities in education.

© 2026 Dr. Ram Naresh. This is an open-access article distributed under the terms of the Creative Commons Attribution 4.0 International License (CC BY NC
841 . o : ‘
ND).https://creativecommons.org/licenses/by/4.0/



https://creativecommons.org/licenses/by/4.0/

